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ABSTRACT 

Twenty r.iothers of culturally disadvantaged children 
took part in a orograra of self-help which was both child- and 
mother-centered. Two groups of ten mothers each met weekly with two 
staff members over an 8-month period and were trained to tutor their 
infan'.s (1 to 2-years-old' in their homes. Fifteen of the initial 20 
mothers remained in the program a second year. The program included; 
(1) training mothers to use educational toys and materials to 
stimulate their children's learning in sensor y-motoi , concept, and 
language development; (2) discussion of child-rearing problems; (3) 
fostering attitude change through sharing ideas; and (4) helping the 
mothers to develop self-confidence and responsibility. Regular home 
visits were made by staff members to observe mothers working with 
their babies and to make helpful suggestions. The i mpletientat ion 
section of this report describes recruitment of mothers and selection 
of educational materials. Also given is an account of the weekly 
meetings which emphasized verbal interaction and involvement of the 
group and their leader. At the end of the training period each mother 
completed a questionnaire evaluating the program. Both these 
evaluations and staff judgments indicated that the program was 
successful in meeting its objectives. (NH) 
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TOMORROW'S PROGRAM TOR TODAV'S PROBLEMS 



The Mothers ' Traltiing Program developed at Colonel VJolfe Preschool 

this past year offers a practical scheme for Infant education av\d a new 

direction for ptograms for the culturally disadvantaged. In comparison 
, i 

to Other early intervention programs, it requires a minimum expenditure 
of funds. It is both child- and mother-centered, and, finally, its 
major emphasis is self-help. 

When the culturally disadvantaged youngster enters public school 
without prior academic intervention, !.e may iiriraedlately qualify for 
remediation programs or "special classes." Many of the learning 
proble.ns exhibited by these children are Irreversable. Head Start 
was designed to provide intervention a year carlie:: but essentially 
made no effort to alter the home environment. Infant tutorial pro- 
grams even when successful, arc not practical since they involve 
a one-to-one relationship betvfccn a professional teacher and the child. 
Obviously, every culturally disadvantaged child in our nation cannot 
bo provided v;ith such a program. 

The idea of training mothers to Implement an infant tutorial 
program scorned worth trying. Such a program, if successful, would: 

(1) extend the number of children reached per professional, per dol- 
lar spent; (2) stlmilate the mothers' awareness of the educational 
needs of her infant; (3) positively affect other children in the 
family as the r>other learned to transfer her training; (A) develop 
a sense of dignity in the mothers who were doing something for 
themselves; (5) reinforce the current cmpHasls on training indige- 
nous Icadcishlp by encouraging these r-K)thcrs to contribute to their 
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own corauuniuy; and (6) 'pxovlde a setting where other farally problems 
related to loatnlng dlcabilltlca could be dlocusoed . 

Tv/enty mothers v?oro recruited to establish tjo groups v;hlch met 
once a v;eek vjlth too half-time staff meiBbcvs. One atoCf member 
functioned as group leader, v;hile the other kept notes. Both eval- 
uated meeting content. Our program lncl\«ded (1) training mothers to 
use educational toys end materials to stimulate their babies (infants 
betoeen I*-?, years of ago); (2) discussion of problems related to child 
reaving in today's society J (3) fostering attitude change through 
sharing ideas with each other} and {U) devclopaent of a sense of respon- 
sibility for themselves, their families, and the coitmunl(;y in vrhich 
they live. Regular homo visits vrere made by the too staff members 
to observe mothers vjorktng \;lth their babies and to make suggestions. 
These home visits \rere Important in reinforcing \?hat was taught at the 
meetings and In all cases wore vo loomed by the t, 'others. 

Inherent In the success of this program was the belief that 
culturally dlsodvcntogcd mothers can change thoir lives and that 
they want to. Such a cotTmltmont may vjaiver during the recruitment 
stage. In most cases, mothers "resisted" attending their first 
meeting, A common characteristic of the Kothors is a feeling of 
lock of dignity or worth, and to resist change through withdrawal 
and helploconoss Is their defense, llhen n nether is convinced of 
her lack of worth, she can net envision herself as a teacher, (Hov; 
like the attitude we see In her child as he enters kindergarten, 
resisting change by fighting the teacher or tin other kids or by 
completely withdra*wing. If he continues to fight, he may be placed 
In 0 "special class," If the teacher feels sovvy Cor him, he r-ay 
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remain V7ithdraijn, lettiiis others ’^do for him”, setting a pattern for 
later life.) Our mothers grev; enormously during the year. They became 
aware of the importance of their own attitude tov70vds learning and hov7 
It affects their children. They discovered the importance of taking 
time with one child apart from the rest of the family. They recognized 
that learning can take place only if there la some order In living, and 
that such order must extend from mother to child. In vjorklng tov?ards 
a better relationship \?lth their children, they learned that positive 
attention and cncoux*agcment through love arc more effective than 
negative attention when a child is "bad," 

Equally important to the success of this program was the belief 
that culturally dicadvantaged mothers can become effective teachers. 

It made little difference vjhat kind of educational background the 
mother Ijad, The important critevin of success v?as the relationship 
she established with her child, Ac cooi’ as mother and child vrere 
able to work together with mutual respect, the TtothGx*o easily util- 
ized the toys mid materials demonstrated in class. Regular home 
visits by the proiesstonal staff offered oppoxrtunitles for extra 
help when indicated. It v;as a joy to hear and to sco constant feed- 
back of the principles and techniques offered in class as wo visited 
tho homes. 

Our progiapx'o success can bo moaoux'cd in tho follo'?lng vjaysi 
(1) attendance records of tho meetings | (J?) attitude changes which 
tho staff observed regularly} (3) the pride seen on the faces of the 
laothers as we V7atched them 'Vrork” i^lth thoir babies in tho hccje; (4) 
the quostionnalx'c given ot tho t >d «if tho progreo} end (5) the elevation 
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of I,Q, scoiros cf tlie bcbios. Pinaily* the com-iibBicnc of thoj’o mjcherf* 
toimvds the goale of the px'ograw is the most Important criterion of 
success, riftecn of the twenty mothers will participate in n second 
yeav program, and several will, enthusiastically and capably assume 
reeponsihllity for recruitment of "nevr" p'Others • 
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FOR THOSE UHO VJILL 



For those v;ho rococnlzc the merits of sotting up Mol.iers* Training 
Programs os self-help for the culturally disadvantaged, we offer a v?ork- 
Ing outline v?hich Is elaborated upon In subsequent sections of this 
report. 

1. Recrultoent . Expect resistance. New programs take time to 
Bclx. themselves. If you have indigenous leaderbhlp in the coimnunity, 
utilize it. These recruiters are easily traivied and capable. They 
can identify with the problems better than you can. Remember thoL 
attendance at the first meeting lb the criteria for participation in 
any program, 

-Qy ffl P. profile . Balanced groups make fer better discussion. 

If posolblo, Include at leost one grm^dmothcr and a young, unwed 
mother in each group. It is helpful if you can recruit one mother wlio 
ur-dorstands the need for the program and can function no a catalyst in 
the group, 

3, Attendance , If you vxioh to approximate our attendance record, 
you must be an enthusiastic believer in what this program can accomplish. 
The criteria of success is regular attendance at moetliigs and you must 
say this to the mothers and say it often. Shaving reasons for absence 
Ulth the group is Itiportant because this ia a group project. As the 
mothers begin to belong to the group aivl to derive satisfaction from 
the program, they \;on‘t x?ant to be absent, 

part emphasi s. Class time should be balanced so that part 
of the time is child-centered at>l part Is mother-centered, The first 
Includes the specifics of teaching and requires strong leader partici- 
pation. Tl\a second involves group dlscvisslons ai-td attltudo cluuxga 
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v?lth tolnliftal Icedev participation. 

Self“itcasc of ; >roup . Mothers must be accorded tlio eaniQ respect 
08 proio.ssional teachers. They nsvjst be convinced that they cam teach. 
Each mother needs respect for her ideas and her ability to succeed. 

6. G roup r eaponslbillty . Each mother con expect help in ful- 
filling her conanitment to the goals of the program. This is a function 
of the group. Success or failure is shared. The lender reeds to tran- 
slate this as a prJ.nciplc of the "group process" In order to insure 
the cohasiveness of the group. 

R.olo of leadership . The leader's presence is always felt. 

She provides a model of v?hat Is appropriate. She may reinforce meaning- 
ful and pertinent aspects of a discussion, but tlie group provides Its 
own vehicle for attitude change through Intornction v;lth each other. 

Rppa tl tlon. Principles of teaching irust bo stated clearly, 
simply, and often. Our group's foiisal education \?as limited. If they 
were going to incorporate ne\? prlnclploa into their behavior, wo had to 
repeat them at every opportunity. 

P^^ rposo group reports . In three of the meetings sunmavlecd 
(sec KARI.Y DEVELOllKJNX OP THE GROUP PROCESS), Individual mothers' reports 
vfcrc called for by the leader. The most Important reason for such vo** 
ports IS to encourage the less talkative mothers to participate In 
dlscus&ion. It is important that individual reporting begin at the 
first meeting end continue regularly until each member has a complete 
eense of "belongi^ig" to the group. 

10» Purposo ps slgt vrp nts. Kotebooks and written matevlpl ore 
not Important in theiasolves, but they add to the mothers' self-image 
as a teacher and foster organieatlon aixl order which are important 
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requisites to the succcoc of the progrein, 

H# Honesty . To encourage honesty In the group, the lender must 
possess the courage to say those things that may not be pleasant to hear. 
If mutual respect exists, the leader can confront the group with the in- 
adequacy of their defenses, _ ie, vjithdrav?al and helplessness. The 
metabers will face these Issues vrlth each other once the process is ini- 
tiated by the leader, 

12, fiogvf.m tqy^s. Six basic educational toys \7crc the media em- 
ployed to stimulate the intellectual and language development of the 
babies, and v?eve equally important as the media in which positive inter- 
action between mother and child occurred. In addition, A table arid 
chair v;cro the conditioner of good v?ork habits and time v;ith mother, 

13, Home visits . Home visits by staff members arc Important in 
corrective feedback of tho principles of teaching introduced at meetings 
and in helping a nothor build a positive working relatlonclilp with her 
baby. If mutual respect and henosty exist between staff and mothers, 
these visits ore Invaluable to the success of tho program. Visits may 
be made weekly or monthly, depending on the needs of each mother-child 
unit. 
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OUR PROGI^! 



Chllcl-Ccntered 

Our budget for expendoble educational laaterlals v?as $50 per child,* 

The follovjlng materials v/eve included; (1) table and choir set; (2) eleven 
educational toys; (3) crayons, ocissors, play dough, elate and chalk; 

(4) four inexpensive books; (5) lending library of thirty wooden In-loy 
puzzles and simple object lotto games; and (6) plastic laundry basket 
for storage of raatorlals# 

The toys and educational materials wore presented according to the 
following emphases: 

I* , Following directions 

(1) Graduated Rings** 

(2) Snap Beads** 

(3) Stringing Beads** 

(4) Nested Boxes** 

(5) Object Lotto Game 
2 • Problem solving 

(1) Form Box** 

(2) Shapes, Colors, and Sizes** '' 

(3) Wooden In-lay Puzzles 
3 • Fun (non-structured pl ay) 

(1) Pounding Bench 

(2) Busy Box 

(3) Music Ball 

(4) Crayons, Scissors, Play Dough, Slate and Chalk 

(5) Blocks 

(6) Learning Tov7er 

*See Appendix I for a list of materials, their price and manucacturer. 




**Six basic toys of progrant 
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VIhllc the books wofo provided primarily to encourage language 
development I tho Interaction of mother and child v?lth all of the program 
toys provided verbal stimulation* As the leader demonstrated teaching 
techniques with each nev; tojj she used key vrords v;hlch the mothers wore 
to uao, and to encourage their children to repeat* 

Our program materials v;ere largely determined by evaluating the 
infant tutorial program initiated at the University of Illinois during 

it 

1966"67« Ue chose toys and materials that provided the vjldest range 
of exporiencoa In sensory-motor areos as v;ell as concept and language 
develoimient. We had no difficulty staying vjlthln our budget and sug- 
gest that items 1, 2, 3, 5* and 6 under sub-section number 3, Pun * be 
deleted when funds are Inadequate, A largo selection of expensive 
toys Is not required In this kind of program, but the toys that are 
used should be sturdy and chosen for a purpose. There are merits in 
group-mad<» materials, but v;e believe that the maximum benefit to 
mother ano child comes from class time spent in stressing principles 
of teaching and in group discussion aimed at attitude change rather 
than in making teaching materials to use at home. 

These principles of teaching v?ere repeated often; 

If you have a good working relationship with your child, you 
can become an effective teacher, A good relationship is 
based on mutual respect, , 

2* Be positive in your approach. Praise or acknovrledge the 

child’s success in each nev; task, even when the child simply 
tr y s to do as he is Instructed, In correcting a mistake, 
mlnitalxe it* Shovj the r ight V7ay Itrjtied lately} have the child 
re-do the task and praise him, 

^Special acknowledgement goes to Dr, Genevieve Painter, Program 
Director, and Rlvka Yavln and Barbara Jean Fisher vdio v?erc teachers 
in the program- 

ERIC _ 
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3, Brook a task iuto Bororate Btepa, Teach one step at a time, 
s.tavtiiig with tho simplest* Do no** px'oceed to the next step 
until the child is successful v?ith the first. 

4* Introduce one toy at a time. Put one toy back in the laundry 
box before presenting another. With beads or toys with small 
parts, use a small container on the table to teach order and 
to prevent spills. 

5i If the child does not attend or try to do ns instructed (and 
you are absolutely euro he can do what is asked), put the toys 
av;ay until later. Try again v?hen he is ready to work. Forget 
scolding, begging, and bribing. This time together should be 
fun for both of you. 

Our program for the child developed as follows; 

grid chair set and plastic l aundry basket . These items 
are considered necessary to encourage order and structure in 
the home and v?ith the child, Mothers were Instructed to VTork 
v;lth their babies on^ly at the child's table and v;ith the child 
on his chair. Initially, vTork time might be only ten minutes but 
would increase as the child's attention span lengthened, and 
as the program of toys grew. Each toy was to be presented 
and taught as demonstrated in class, allowing for individual 
Innovati.ons on the part of the mother. All of the program 
toys were to bo kept in tVie laundry baskot and jut av7ay and 
out of reach except when the mother V7as vrorking with the. child* 

2* Nested Cans . Each mother collected or v;as gi.ven a set of 
five seriated cans. Starting with t^v’o, big and little, she 
v/as to teach her baby to stack saying, "Put the little one 
on toj3 the big one," Then the cans were Inverted, "Put 
the little can ije the big one." VIords "big" and "little" 

O 
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wave stressed* VJhcn the child was successful with two cans, 
the raothcr v?ould ivicrcfiso the number until he was able to 
perform both tasks with five cans* The cans were a prelude 
to Nested Boxes V7hlch were distributed later. 

Graduated ginjxs. Mother vras Instructed to take the rings 
off the spindle and arrange them iji order * Child was to 
place rings back on spindle ^ the toy is 

presented like this, even the youngest baby can be success- 
ful. It is a good "first toy" for building on success* 

Snap Beads * Mother ehould instruct by standing behind the 
child's chair. Clasping her hands over his, she should repeat 
the motions of "push" end "pull," exaggerating the tcoveoient 
and saying the key vjords with the motion, using the sasie tv?o 
beads* When the child is ready to approximate these two 
motions^ he is ready to try without help, lie will have to 
bo helped again In learning to "siove up" v?ith the hand that 
is hol,ding the chain of beads* 

5e F orm Box, There are five ^cdittotrlo shapes V7hich must be 
placed in the proper holes in the box* Mother v?as told to 
start with the "circle" shape as the easiest. Calling the 
shape by its proper name, she was to help the child Insert 
the circle until he could do it by hlriself* Other forms 
vould be added one at a time, stressing repetition so that 
the child could perform the task unaided. 

(The Nested Cans . Gradua ted Rings, Sn a p Re ads * and Form Box were 
introduced during the first 4-6 meetings. The first two toys 
wero success-oriented; the latter bjo demaiided patience and help 
on the part of the mother, particularly v?ith babies under ta;enty 
months of age* Since most of the babies had an attention span of 
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tV7enfcy minutes or leas at this staf,o of the program, four toys and 
two simple picture bodUs were adequate materials.) 

3cQdn « This is a more difficult toy than Snap 
Beads since fine finger coordination is demanded. Mother 
needs to demonstrate many times and to help her child from 
behind as vjith the Snap Beads, The child needs much time 
vjlth continued help from mother. Large, narrow beads should 
bo used initially, and babies under eighteen months shouldn't 
be started on this toy. Most of our babies vjere completely 
successful somewhere boU/een twenty- and toenty-two months. 
Shape s. Co^ T.prs , and Sizes , This toy could be presented in a 
variety of ways, deperdlng on the age of the child. We told 
the mothers to forget about teaching color and to concentrate 
on forms and ctzes . This toy vjas an extension of the forms 
taught v;ith the Form Box and of the concept of big and little 
stressed with the Nested Cans, Mothers v?ere instructed to 
stress the following v7ords: circle, square, triangle, big, 

little, big circle, little circle, etc. They were directed 
to play verbal games such as "Give me the circle ," 

8, Ne sted Boxe s. Again; mother V 7 as instructed to begin vrith 
only ti'70 boxes, big and little. In addition to stacking 
and inverting, a third task V7as added, "hiding the boxes," 

Here the child learns to cover the little box v;ith the big 
box. When working vjith several boxes, mother should pre- 
orrange them in order to insure the child's success. 

(Somewhere batv-7een the second and third month of the program, the 
older babies were performing fairly successfully vjith all of the 
above toys. Several were attending for as long as an hour. The 
mothers \ 7 er 0 told to go through the complete program of toys dally,) 

O 
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9. Tho Pound tnft Bejnchi Busy Box , and Music Ball Mdvo given out 
the week before Christmas and vjorc do^ ribed as "fun toys." 
They v;ere not to be kept with the Program Toys and v?ere not 
to be played v?ith at the table and chair set. The baby could 
play with them vdienever or hov/ever he chose. For those 
mothers vrho complained that their babies didn’t vjant to stop 
"working" Vfhen they put away the toys, it vras suggested that 
the "fun toys" be used as "transfer" toys. She would simply 
put away tho Program Toys vfhen she decided the session was 
finished and hand her baby one of the fun toys as a substi- 
tute. (For those babies v;ho preferred the "time" v;ith mother, 
this substitute of toys didn't vjork very v7oll.) 

^0. Woode n In- lay Puzzles . We started rotating a lending library 
of thirty v70oden puzzles (3-12 pieces) during the third 
month of the program. Mothers of our younger babies would 
keep the same puzzle for t^-7o or three weeks, but the other 
mothers would return and exchange on a weekly basis, (tie 
are pleased to report that at tho end of the program no 
puzzle pieces V7ere missing.) 

11, During the second half (last three months) of our program, 

V7C emphasized activities to accelerate language developtneiit. 
Mothers received a list of antonyms V7ith examples of hov? to 
teach them to their babies. The teaching of preposition s 
V7as demonstrated, using several of the Program Toys, VJe 
also taught several simple fin ger plays, Reading of books 
such as Three Bit t ie Kittens and Mother Goo se Kurae ry RhyT^es 
stressed dramatizatJ.on in story" telling. These kinds of 
activities V7ere not enthusiastically received by the mothers. 



perhaps because teaching their baby to express himself better 



vms a sensitive point with the mothers. They were self-cons- 
cious about their own speech patterns and the two white mothers 
provided most of the feedback on these activities. All of the 
mothers, however, enjoyed teaching Body Parts to their babies 
and were successful vjith as many as 10-15 parts of the body. 

The scrapbook prolect ^^. an excellent language development ac- 
tivity, continued throughout the program and V7as a source of 
pride to mother and child. 

Play Bough . eclssore , crayons , and slate and chalk were consid- 
ered art materials, and all of the babies enjoyed playing with 
them. Though they were only offered to the child during the 
V7ork period (so that the mother could supervise), they were 
classified under Toys for Fun because they were non-structured 
activities. Other than teaching their baby to make a circle by 
going "round and round" on a largo newspaper and on a cha'ik 
board, the mothers were encouraged to let their babies express 
themselves freely V7lth these materials. Several of the older 
babies learned to use the scissors very v;ell and were beginning 
to show control with the large crayon , Since those r^atcrials 
were enjoyed so much by the babies, most of the mothers vrlthheld 
them and used them as a "reward" or as a flual activity after 
doing the Program Toys each day, 

13, Block s, Le arning Tower , and Uniflx Cubes V7ere Introduced near 
the end of the program to demonstrate transfer of learning to 
the mothers, A set of 10 wooden blocks, 5 plastic seriated 
cylinders, and 10 interlocking cubes v?ere distributed, VJe asked 

*Scrapbook Project described in FABLY DEVElX)P^^E’«T OF THE GROUP PROCESS, 
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the mother not to provide any instruction and very little help 
and to watch her baby to see v;hat he would do with these toys. 

They were giveit out during a hotne visit so the staff taember pre*» 
sent could also observe. Staff and mothers v?ere pleasantly sur- 
prised to see most of the babies stock the blocks ns they had 
the cans and boxes, stack and Invert the cylinders, and join the 
unifix cubes vrhich required the sarao "pushing" skill used with 
the Snap Beads. The children loved these Inexpensive uiaterlals, 
which graphically demonstrated to the mothers how important suc*^ 
cess is in the enjoyment of any activity, 

14. Four kinds of Object Lo tto Cards vjere rotated during the last 
month of the program. The pictures on the cards were familiar 
to most of the babies, and the older children quickly learned to 
match the cards to the pictures on the large lotto cord. 

Mother "Centered 

Before discussion sessions v;lll be successful, several questions must 

be answered, \7hat kinds of problems are typical of the group? How much 

\ 

awareness do they have of their problems, and what are they doing about 
them? Are honesty and openness possible in this group? VJhat kind of mat- 
erials will provoke meaningful discussion? 

The problems conanon to our group were poor education, little self^'esteem, 
low income, inadequate housing, large families, fatherless homos. The X'/oinen 
were at^are of their problems, but conspicuously lacked the energy or moti- 
vation to change their circumstances. Those who took jobs to increase their 
income and improve their living conditions neglected their children In the 
process. The question then became; "How docs a black woman with a poor 
education, too many kids, and no husband go cut and do for herself and her 
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faratly so that sho can have dignity and \ 70 rth?" Meaningful discussion of 
problems and attitude change can occur if the leader has the courage to 
confront the group with the Issues and at the same time offer a supportive 
relationship, 'fhe leader must help to define a group deficiency, v?lth- 

drawal or helplessness, and then present alternatives, 'fhe leader might 
say, "Previously you may have thought that feeding and clothing your chil- 
dren VQ6 all that v;as expected of you. Me're saying now that your Job 
Involves much more. Participation in this program la your opportunity to 
prove to yourself and others that you’re capable of more,’’ 

The program we used to provoke meaningful discussion was not planned 
by staff alone. We were guided by the group and their response to previous 
subject material. The leader was prepared to introduce something "new" at 
each meeting but was vjllllng to change and adapt the agenda v;hen something 
more important was brought up by one of the mothers. The subject material 
used in these discussion periods follows, not necessarily in the order in 
which was introduced, 

A, Pamphlets 

Tour Child and p iscipllne by Rudolf DrelUurs, M.D, and Vicki 
Soltz, R.N, Available in packages of 35 for $1,00, stock 
number 382-11708 by writing to NATIONAL EDUCATION ASSOCIATION, 
1201 16th Street, N.W., Washington, D.C. 20036. 

2, Gesell's Developmental Scale (1-2 years). Summarized from 
Dell pocketbook, T^he Gesell Institute’s Child Behavior . 30-35, 

The ABC’s Guiding The Chi ld by Rudolf Drelkurs, M.D, 

*1964 Chicago; Corcmunlty Guidance Centers. Order throvigh 
Alfred Adler Institute, 6 N, Michigan Ave., Chicago, Illinois 
60602. 

B. Materials Read 

1, Excerpts from Revolution in Learning by Maya Pines, New York; 
Harper and Rov;, 1967. 

2, Excerpts from Last Exit to Brooklyn by Hubert Selby, Jr, 

New York; Grove Press, 1967. 
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3, Birth Control and The Negro Woman, Ebony Macaaino, March 1968. 

4. On Being an American Parent, Time Magasilne, January 1968, 

C. Movies 

1. "Family Counseling" by Rudolf Drelkurs, M,D, Order through 
Alfred Adler Institute, address above, 

2. "Palmour Streeti' Available through Modern Talking Pictures 
Service, Inc,, 160 E, Grand Ave,, Chicago, Illinois 60611, 

3. "Guess Who*6 Coming to Dinner?" 

D. S peakers 

1, John L. Johnson <> local black leader, 

2. Local representative of Planned Parenthood, 

R, Field Trips 

1. Public Library, 

• 2, University of Illinois Nursery School Demonstration Classes. 

8ole Playing 

1, The Generation Gap 

2, Recruiting mothers for Mothers' Training Class 

3, Mother and child during work session. 

The pamphlets v;ore the first materials used for discussion periods. 

The Gescll stages were summarized and the mothers related easily to this 
material which was non-threatenlng and comfortable to talk about. The 
other tv?o pamphlets were chosen because of their "corrmon sense" approach 
to child rearing, The group could accept the principles of Dr. Drelkurs as 
logical and. yet felt free to discuss their ovin problems In child rearing. 

In the Toatcrlals read by the leader, there vjerc different emphases. 
Revolution In Learning directed the group's attention to the responsibility 
they have In the education of their pre-schoolers. On Being an Amovlcan 
Parent focused on the complexity of today's social problems and the enormity 
of the parent's role. The other two selections were highly personal and 
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coutroversial. The few pages taken from Last Exit to Brooklyn described 
a day In the life of a family living in a tenement house. The mother was 
hard working while the father v;as lazy and shiftless j the children were 
neglected and abused. All of the mothers reacted strongly. Those on 
welfare corrmented, "She should kick her husband outj he's no good; he'll 
never change; better for the kids not to have a father at all," The few 
who v;eve living with their husbands said) "She must love him to take all 
that; any father is better than no father; he might change," One of the 
mothers living with her husband admitted that it v;ould be financially 
easier and better for lier children if she "went on vielfare." The article on 
Birth Control and The Negro Woman brought out the deep seated convictions 
these mothers share in having as many children "as the Lord gives us" and 
the fears and superstitions they attach to "The Pill" and other contracep- 
tive devices. This article brought out the "real" feelings of the gx'oup. 
Previously we had had a speaker from Planned Parenthood, and these feelings 
had been disguised. In that discussion every mother said she was taking 
"The Pill," 

The Drelkurs film "Family Counseling," was shown to relate to the new 
.methods of raising children outlined in the two pamphlets distributed and 
discussed throughout the program. "Palmour Street," a half hour film 
depicting the lives and problems of a Negro lly in Gainesville, Georgia, 
was received with empathy. The group, with the exception of two white 
mothers, identified with the poverty and hopelessness shown and tried to 
convince themselve s of their present opportunities for change, "Guess Who's 
Coming to Dlnnger?" was a spontaneous group event enjoyed by all, except 
one "Black Pov/er" mother v;ho v;as angry that the negro maid had accepted 
such an "Uncle Tom" part. The leader confronted her with the suggestion 
that she v?as so upset because she sav; herself in the part, in the catering 
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scrvlco she did for white people. This particular mother was one of the 
few high school graduates In the group and very bright. She had been re- 
peatedly attacked by the leader and other members of the group regarding 
her complacency In food service v?ork when she really had higher ambitions 
for herself, ambitions she xfae unable to recognize. Instead, she strongly 
identified with the Black Power movement In the community. 

With the approval of most of the group, a young, black, male leader of 
the Negro conminlty came as a guest speaker. He spoke vjlth passion about 
what mothers must do to help themselves and their children, Ha talked in 
a most provocative way about school board elections, city council meetings, 
and the neighborhoods in which they lived. Those remarks, coming from a 
person indigenous to their ox;n neighborhood and representing the strong 
Negro male absent in all of their lives, stimulated the discussion. There- 
after, we noticed stronger participation and interest in discussions invol- 
ving neighborhood problems, and, for some, a commitment to do something 
about these problems. - 

The speaker from Planned Parenthood v?as mentioned previously, and we 
might add here only that we nov; understand why so many of the mothers 
"forget" to take their birth control pills. There were frequent discussions 
concerning pregnancy and a standing joke tliat "you can't get pregnant while 
you're In the Program," This kind of openness and light-hearted talk was 
encouraging and implied attitude change. One mother who delivered her 
sixth child (all under $ years of age) during the year and is interested 
in part5.clpatlng In a second year program, told the group leader in confi- 
dence that she'd be too embarrassed to face the group If ohe became preg- 
nant again. 

trip to the Public Library provided library cards for all of 
the mothers and craphaslzed a resource they had to make an effort to use in 
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encouraglr.g Itarnlng in their children* It also reinforced the order we 
wore trying to Introduce into their homes (the laundry basket for the program 
toys? working with one toy at a time* etc.). The child's use of library 
bocks was to be supervised and the books were to be stored in the laundry 
basket for safe keeping. Our visit to the demonstration nursery school 
classes conducted at the University of Illinois brought forth many pertinent 
questions. Some of the mothers expressed an Interest in serving as helpers 
in the classes. Such a response would have been unlikely from similar mothers 
who were not Involved in a program of this kind. That they were able to ask 
relevant questions implies that they had some information, a point of refer- 
ence, and the self-confidence necessary to ask a question. To conceive of 
tlicmselveu as a helper In a nursery school implies an identity with the 
teacher and a degree of eelf-cstccm. 

Role p loying was not initiated until a complete sense of "belonging" 
was common in the group. Our first attempt portrayed three generations and 
dealt v?lth Vfhat wo called the "grandmother phenomena" and the generation gap. 
Frca the beginning there had been a need for icoantngful dialogue between the 
two generations present In our groups. In the Kegro matriorchal culture, the 
grandmother often represents the impenetrable authority in the family. Our 
grandmothers brought this role to the meetings, and It was the source of 
much conflict and subsequent clarification for the group In defining the 
separate roles of authority. Our stogc was set with one tiother playing a 
16 year old girl who t*ants to quit school end get married. She cones home 
late one night to find her moihot and grandmother waiting up for her. She 
announces her decision to marry. Frc.» this point the acting members and 
the group as a whole carie to tenns with the generation gap, 




Our second attempt at role playing involved the mothers taking turns in 
trying to recruit ROthers for a new Ikithots' Training Frograa. The feedback 
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given on the advantages of belonging to such a program amazed the staff as 
veil as the ti 70 visitors present. Staff and visitors became convinced that 
indigenous leadership is easily trained. 

Our third attempt at role playing was as successful as the other ti?o. 

We explained to the group that we would be having visitors from a ghetto 
area In Chicago who wanted to set up slnllar programs and asked that they 
demonstrate how they vjorked with their babies. Mothers took turns playing 
the child who was resistant and difficult to tcachi while other mothers 
proudly demonstrated how they handled these situations. All but one mother 
agreed to participate and. regardless of the merits of Individual performances, 
all presented an Image of self-confidence and worthy on Image not present at 
the onset of our program. 



' IMPLEMENTING THE PROGRAM 

RECRUIIVIENT 

Since the program uas no\«| it vas difficult to describe to mothers and 
even more difficult to ‘'sell." Further • it was almost Impossible to assess 
what motivation mothers might have for full participation. 

We Initiated recruitment In July, 1967, In on area within a mile 
radius of Colonel Wolfe Preschool. This neighborhood was predominantly 
Negroes of a lower socioeconomic level. Famlllec were referred by the 
County Welfare and Public Health Departments, os well as by Colonel Wolfe 
Preschool where children are enrolled in special preschool programs for the 
culturally disadvantaged. Specifically, wo were looking for mothers of 
Infants between 1 to 2 years of age. The mothers were (1) to be interested 
In a training program where they would be the teachers of their Infants, 

(2) to be willing and ablo to attend a two hour class each week where they 
would be Instructed in positive teaching techniques, and (3) to agree to 
work with their Infant for a period ot time each day. It was explained 
that the program would run one school calendar year end that their Infant 
would be pre- and posttested, to ascertain how successful they had been 
as teachers. 

We were not so naive to think that the referred mothers would be 
readily receptive to such a program or would comltt thetaselvcs to any 
major extent. Vflth few exceptions, they were prisoners In their homes who 
got out to buy groceries or to take a sick child to the doctor. Those who 
had been church-goers In the South had often relinquished church affilia- 
tion since movlr.,'? to the North because It wasn't that easy to attend any- 
more, For the most part, they felt trapped, and their adjustment was to 
accept the’r depressed living conditions with resignation. They were, 
hwever, realistic enough to reeogolec that s good education for their 
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children was important, and they readily verbalized this. They did not 
consider that they played any part In this education and, In fact, had been 
conditioned accordingly when their children had been bussed to Headstart and 
other preschool programs without any particular Involvement expected of 
them. The suggestion that they could learn ways to stimulate the mental 
growth of their babies at home was received with skepticism and distrust/' 
The most efficient way to recruit mothers for this program vjas to ap- 
peal to their Individual needs by (1) emphasizing the desirability of on 
afternoon a \'jeck with $3 provided for babysitting expense, (2) stressing 
haw helpful It was to get together with other mothers to talk about mutual 
problems, and (3) Indicating that all the toya used In the program would be 
given to their baby. Since the mothers \;antcd their children to have a 
better education than they had had, they were favorably Impressed by the 
educational opportunity offered their child regardless of how inadequate 
they might have felt about their role as a teacher, 

T\/cnty mothers were enrolled and their babies tested (Cattcll Infant 
Intelligence Scale) during a two \^eek period in July, 1967, Some problems 
were voiced regarding securing a babysitter or the possibility of securing 
employment which might conflict with the demands of the prograta, but all 
of the mothers said they thought they could reconcile their difficulties 
by the time the program started In late September, TV^o months lapsed before 
those mothers who had agreed to participate In the program were again con- 
tacted, The results of this contact were disappointing, Five mothers had 
secured errploynent that conflicted with our class meeting tlmej four bed 
Ciuolled In a special scliool progvem for Uolfare Aid to Dependent Children 
motho"^ at a neighboring Junior College, to prepare them for a high school 
diploi*.a; five ssid they had been unsuccessful in firding a babysitter. 
Exclusion from the piogrem for reasons of c^rployment and enrollment at the 
Junior College vac vieweJ as legitimate and positive, end increased efforts 

O 
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were directed towards helping mothers arrange for babysitters. An attempt 
was made to obtain sitters through a local high school work program for 
special students* After repeated homo visits with these five notherSj 
however, staff finally determined that the babysitter excuse was the only 
"acceptable" excuse the mother could offer to exempt themselves from the ■ 
program. In truth, they had given only lip service to their interest in 
this program v;hen initially recruited. Their fears, distrust, and personal 
feelings of failure made it virtually impossible Cor them to mobilize them- 
selves '.n a positive manner. We tried to recruit these particular mothers 
for several rcasona. First, their need for a program of this kind was 
greatest as they had shut out the outside world and their children were 
severely emotionally deprived. Second, we attempted to break dw^n their 
defenses by offering a supportive, friendly association. And third, it was 
considered appropriate and useful in the research scheme to try to Include 
some mothers who wcio particularly rcsiative. 

To avoid losing any of the six mothers v?ho had consistently remained 
interested in our program, classes began iDimcdiatcly with this small group. 
The first class net September 21, 1967, 1-3 p,n. Transportation by car was 
provided to the Colonel Wolfe Frcschool, and all six mothers were present. 
They vrere told that twenty mothers would eventually be enrolled in the pro- 
gram, but that In the interim we would meet two times a week rather than once 
a week as previously outlined. There mqs unanimous assent to this proposal. 
It was felt that more frequent initial meetings would be especially helpful 
in building gro\»p Interaction and coheslvcness. In addition, since this 
group seemed to bo so positively motivated towards the objectives of the 
progran, their help could be enlisted In defining the alms nod expectations 
of the year's training progiam. 
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Wc continued In our efforts to recruit mothers throughout the month of 
October and most of November, It was a sloW| difficult job, often involving 
five f<illow-up home visits before a mother attended her first meeting. It 
uas encouraging to noto, however, that once a mother came to her first 
meeting she had committed he’^self to the go;ils of the program, and her 
regular attendance thereafter could be expected. Eventually two more of 
the original rwcnty mothers attended, a total of eight participants from 
the initial suamer rccrultraent. 

After three weeks (six meetings) with the original six mothers, two 
groups were formed. Each group consisting of ten mothers who met only once 
a week. The earlier group was filled by the last week in October and voted 
to meet on Tuesday afternoons. The later group, which mot on Thursday 
afternoons, did not complete its enrollment until the end of November, 
Members of both groups understood that regular attendance and participation 
in this program would be expected until the termination of classes in June, 
1968, There were no drop-outs oi substlt\itlons of mothers after the last 
v?eck in November, 

Discussion ' 

Because of the many problems v/e faced during the recruitment phase of 
this progvetn, the difficulties that can be expected in selling any new pro- 
gram should be cr-iphasiecd, Involvejaent in a Itothcrs* Training rrograra pre- 
supposes a somewhat ordered household and a degree of self-confidence and 
mobility. These were not characteristics of the mothers ue sought to re- 
cruit, Their passive resistance covered up feelings of distrust, lack of 
self-esteem, mid an unwllllngnets to believe that tliay could surmount any 

of the barriers they accepted as Inherent in their existence. Staff must 
understand that It will be necessary to make several home visits before a 

mother will have tha courage to attend a meeting. 
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In spile of the five mothers who used the babysitter excuse to exclude 
themselves from the program, we must not underestimate the very veal pro- 
blems these mothers had la securing a dependable babysitter. With few ex- 
pectlons, the participating mothers relied on a relative, usually their mother 
or a sister. Depending on the number of preschool children they had, they 
would either take their children to the relative's house or have the rela- 
tive come to their house. In the absence of neighborhood child care centers, 
sn interested relative became a significant criterion for recrullment. 

The probleras we experienced in recruitment would be shared by similar 
new programs but are nlnli^lzed when a program is repeated or becomes esta- . 
blishcd. Mothers who have learned something they can successfully apply 
and have increased their sense of self-worth are the best promoters of 
future training programs, Fifteen of our twenty mothers voted to continue 
In a second year mothers' program. Some of these mothers will utilize 
thclv enthusiasm end capabilities In directing the recruitment of new 
mothers. 




-28- 



GROUP PROFILE 

In our group of twenty reothers, eighteen were Negro and were 
white • Three of the Negro members were grandmothers who were recruited 
because they assuroed primary responsibility for the care of the infant 
subject. With the exception of the two white mothers who were born and 
reared In the North, only four of the Negro members were born in Illinois. 

The others migrated principally from Mississippi but also from Georgia and 
Arkansas. 

Public assistance through Aid to Dependent Children funds was the 
source of support for sixteen of the families, and the fathers were absent 
from all but one of these homes. Six of these mothers were working (domestic 
day work) on a part-time basis to supplement ADC funds, and two had rather 
stable employment.* One of the v»hite mothers was attending a beauty culture 
school. In the families of the three participating graiidraothore, the mothers 
were full-time students. Of the four remaining mothers, three had marri- 
ages intact. One of these mothers was employed full-time.** The fourth 
mother was employed as a food caterer and was self-supporting. 

In the COSO of the nothei' mentioned above who had a full-time Job and 
whose marriage was intact, the family had nine children and a combined 
annual income which exceeded $5000. In all other families, the aonual 
Income did not exceed $<i000. 

The educational level of tills group ranged from 5 to 12 years, with 
a mean of 8.A years. 

*One participating grandmother had a full-time Civil Service Janitori- 
al Job, and one trotber who was a high school graduate was employed as a 
cashier in a drug store. 

**This mother's full-time employment consisted of U?o jobs totaling 
lA hours a day. She did factory assemMy work during the day and had an 
evening food service Job, (See ATTEKDANCE) 
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Thcse mothere had from 2 to 11 childten with a mean o£ 5« This mean 
Is high because the three grandmothers liad 9» and 11 children, respec- 
tively. If their daughters had been the group participants, there vould 
have been only one child per mother In these instances and a mean of 3*8 
children per family. Since the grandmothers were the head of the household 
in each case, the now baby of the unwed mother vjos accepted as the youngest 
In a family of many. 
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ArrENDAKCE 

Class attendance was Impressive. The Tuesday Group, officially Intact 
the last week of October, had a total of 28 meetings before the program 
recessed the first v?eek of June.* Mean attendance was 87.1*/.. Seven mothers 
were absent fewer than three times. The Thursday Group officially convened 
the last week in Kovereber, and held a total of 23 classes. Mean attendance 
v;as 74.8%. Six mothers were absent fewer than three times. 

piscussion 

We recognired that regular class attendance v;as imperative if we were 
going to realize the goals we had set. The mothers were fold that since 
the piugraui wo» a group endeavor, we would succeed or fall as a group and 
each member vras responsible to the group as a whole. Functioning in two 
smaller groups of ten rather than as one large class was Instrumental in 
developing a fif'noc t>r belonging and a sense of responsibility to each other* 
Wo regularly complimented the mothers in attendance during the early part 
of the program. It was not necessary to be so directly supportive after the 
first months as their cvm pleasure in attendance. 

We adopted a rule regarding absences that was helpful to the staff and 
the mothers. If sny mother found it impossible to attend a class, she was 
to call the school office or one of the two staff members the morning of the 
class to spare the driver a trip to her house. In addition, the leader 
explained all reasons for absences to the group. Often absences were 
occasslcned by a sick child, conflicting outside employment, a sick babysit- 
ter, or , for several weeks, tie hospitalization of one of the mothers, 

If a mother failed to coll In to explain her absence, a home visit eras 

*V/e did not Include tha six exploratory meetings with our original six 
mothers noted under kECROllTfSW, 
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nade the following day. The mothers understood this procedure and quickly 
responded to calling In tholr excuses. 

Three mothers In the group of twenty had personal problems which made 
It virtually impossible for them to function adequately in this program. 

They tried sporadically and an Inordinate number of home visits were made 
In their behalf. One of these mothers was receiving psychiatric help at 
the time of recruitment and the other t\70 were advised to seek Individual 
trealment. All three had been particularly resistant during the recruitment 
process, and their mean attendance was the IcK'^est. Unfortunately, these 
three mothers were In the Thursday Group and their sporadic attendance was 
occasionally discouraging to other members of the group. The attendance of 
a mother in the Tuesday Group all but ceased after the first week in March. 

She was one of the original six mothers and was extremely interested in the 
goals of the program. However, she was the mother of nine children, and 
when her husband's salary couldn't match the house mortgage payments, she 
took on two outside Jobs, working a total of 14 hours a day. Near the end 
of the program, she arranged her lunch hour at one of her Jobs so that she 
could "get to claps and not let the rest of the group down," but she vras 
usually fo tired that she would fall asleep in class. 

With the exception of the four mothers described above, our attendance 
record was consistently high. Typical of the positive effect of sharing 
absences with other group members la the example of one mother \;ho early » 

In the year called to excuse herself because she had a headache. V’hen she 
returned the following week, cho was pounced on by other members of the 
group who said they had headaches too, b\it that they always felt better 
after they got to class. They offered startling testimonials to the effect 
that their headaches even dlsappeercd. That was the last class that par- 
ticular i^other mlascd. 
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HO>JE VISIT?; 

At the beginning of the program mothers were told that home visits 
would be made in order to see how well their babies were doing and to help tha 
mothers use the principles of teaching discussed in class. Our plan v;as to 
observe each mother working with her child once a month and to be available 
for additional help that might be needed, 

During the first month of the program, the mothers were briefed on how 
to build a positive relationship with their babies and ho*w to use the prin- 
ciples of teaching as they related to each toy, O'jr first home visit to 
check progress was scheduled for the second month of t!ie program. The 
babies wore then working with three of the basic toys and with the set of 
seriated cans. As toys arid materials were added to the program, each toontli's 
home visit would have a different focus. Appointments for homo visits were 
arranged during class and always at the convenience of the mother. If the 
mother vras unable to l:cep her appointment, she was to call and arrange for 
another appointment. This plan worked out very well and eppointments were 
made and kept. Occasionally a baby was asleep when the staff member arrived. 

Nine mothers reported some difficulty In getting their babies to res- 
pond during the first couple of months. All but tMO of the babies responded 
to the staff teacher in a single detconstration session with their mothers. 
Mothers often tried too hard, expected too much, and failed to reinforce 
positive actions vltii praise. . llhcn these tendencies vjcre pointed out Ivi- 
dlvldually and discussed at length In class, the mothers made a special 
effort to relex and enjoy the work tine with their child, to concentrate on 
V'hat their child could do rather than what ha couldn* t do, and to praise 
hlu t/hen he was successful or \;hen he tried. The mothers began to recognize 
that it was easier to correct bed habits in their babies than it was with 
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their older children* They saw the importance of the time they spent v?ith 
their babies. Several reported that their babies cried and had tantrums 
when work time was over and they put the toys av;ay, and mothers were en- 
couraged to give their child one of the "fun toys" as a substitute for the 
Program Toys when the session was over. When the child still cried, the 
mothers recognized that it was the tijne v;ith mother that the child missed 
rather than the toys. Several mothers said that their babies v;ere easier 
to manage and bettor behaved as a result of the positive time they spent 
together. Other children in the family also shared in the success of the 
baby. They v;ould v;atch with pride while tlieir mother v;orlccd v;ith the baby 
and v/ere eager to help and to have the baby "show-off" for the teacher. 

We distributed used toys to older preschool siblings who were not in nursery 
school so they V70uldn’ t feel left out. 

In the homes of our three participating grandmothers, we encouraged 
the young mothers to work with the baby and spent extra time in helping her 
got started. In all three cases, these young mothers became effective tea~ 
ehers, and reported an improved relationship v;Ith their babies and their 
mothers. Instead of being the "big sister" to their baby, they became the 
mother.. Achieving this new status v?as facilitated by the grandmotlier * s 
growing avzareness of her proper pl.ace in the family constellation. 

Only tv70 babies, both girls, wouldn't work for the staff teacher on 
the first follov7“up visit. Both babies were described as stubborn 
spoiled by their mothers. One performed on the second visit, bui ,.iy after 
the teacher gave her a piece of candy. This kind of conditioning wis re- 
peated on two subsequent visits accompanied by praise, and on tlie ronrtli 
visit she performed v;ell vrithout the candy. The otlier little girl ,■ ppeared 
to be afraid of the V7hitc“faccd teacher. After five short visit' lie 

home, in which the teacher sii;:ply gave the child p. piece of cai.' •. p'tted 
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her, and left, she was ready to work for the teacher. She remained, however, 
the most Independent child in the program and always tried to work "on her 
own terms," 

During home visits v/e were able to verify which mothers were not work- 
ing with their babies. Three of the mothers had personal problems that 
made it virtually impossible for tlicin to function effectively in our pro- 
gram, and one mother of nine children v?orkcd at two full-time Jobs outside 
the home during most of the pregrain. Their babies did not make the gains 
rfhared by the other babies, 

also SQV7 the serious effects of prolonged illness at this age with 
ti-70 of the babies. One child became very anemic and needed tv70 or three 
long ^^aps during the day. The other child V7as hospitalized two times for a 
total of five weeks over a three month period. Both of these babies re- 
gressed in their performance with the toys and never caught up to their 
original gains. 




**Seo /'.TTEUOAKGR fox* further ecu meats oi» these mothers , 
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EARLY DEVELOPMENT OF THE GROUP PROCESS 

During the flret three weeks (six nectlugs) with our original group of • ' 
six, v;c emphasi?.cd verbal interaction and involvement. The mood and content 
of these early meetings are eumraarlzed belov;, 

September 21, 1967 

VJe began introducing ourselves to the group -- telling a little al'iut 
our fimlllcs, our children, and anything else mothers volunteered about 
their situation. Everyone responded, including the Lv?o staff laembers, with 
an openness that connoted initial acceptance of a group approach. Intro- 
ductory remarks by the group leader inclxided the importance of the mothers* 
participation, explanation of attendance records, and details of transporta- 
tion, The presence of tlio second staff member and her role as a recorder 
was noted as essential since this was a research prograra. In addition to 
the technical details of our meetings, which were explained matter-of~factly, 
the research purposes of our program vjerc stated positively. The dual alms 
were (i) to stimulate the Intellr.ctual and verbal developatent of their babies, 
using toys, books, and puxxles as the media, and (2) to foster an Interaction 
betueen mother and baby based on mutual respect and to supplant older methods 
of discipliiie v;horc the chi3d learns through fear of punishment. Since the 
latter implies attitude changes, the group method v.’as essential so that 
mothers ^;ould learn to help each other through discussion of lautual prcblems. 
Regular attendance vjould establish continuity ana help to assure success in 

the two'*fold purpose of tlio program. 

At this point, the loader sougiit to initiate group discussion, and 

chose a subject that she v.’as sure all of the mothers could report on posi- 
tively, She prefaced her cjuristlon by remarking how ii-portaut it v;as to en- 
courage independence in children as earJy as possible, and them asked, "How 
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many of your babies are starting to dress and feed themselves?" The tnothevs 
wore eager to tell vjhat their children could do, and all but one mother 
responded voluntarily, and she answered v;heu personally askedi Another 
mother who was particularly shy and uneasy reported with great pride how 
her daughter *Wuld eat onl.y^ If nobody fed her," (It was this mother who 
told the group leader after class that tills was the first time she had ever 
talked in a group. She added that perhaps It was because this is the first 
time she had something to offer,) 

After tils period of group discussion, two notebooks v;cj;c distributed 
to each mother and their use explained. In one the mothers were to record 
their cym notes^of the year's experience, and in the. other, their child's 
present vocabulary, ^'hey i^ero to odd new words and phrases to their child's 
book os the prograui progressed. Staple suggestions were given for encourag- 
ing language growth. When their baby pointed or motioned for something, 

water, the mother would say '\^ater" and then say, "Toll me" or "Say 
it," Simple picture books were loaned to each mother with instructions to 
look at the books with her child on her lap mid to point to pictures and 
repeat key v/o'rds over and over. The class ended with the leader expressing 
gratitude for the contributions of the group and achnowlcdglng the fine 
spirit of cooperation, 

gpptcv nbcr ?.6 ). 9 § 1 . 

Introductory remarks by the leader described a "new" method of raising 
children. The thouie was dcnocrncy with equality for everyone and V7as ela- 
borated as follows; In the liorr.c, each member of the family (regardless of 
age) cooperates to insure the happiness and self-respect, of everyone. This 
nothod differs from the old, autlioritatJve approach exemplified by "Do as I 
say because I say it," V7e need to respect our children as individuals and 
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to learn new ways to help them v?ant to Icavn and to function Independently, 
We can do this by providing structure in their lives (regular schedules for 
naptlnie, mealtime, bedtime, and a good time with mother). The hope was ex- 
pressed that the mothers would want to share their ideas on methods of 
child rearing as the year progressed, to tell vjhat v/as v7orklng for them and 
what wasn't. 

Since there v;ere no questions or conraents at this point, the leader 
proceeded to surmnarlKe the Gcsell stages of development for children be- 
tween 1-2 years of age. This topic initiated group response as the mothers 
began to compare their babies* behavior v/ith the Gescll norms. They were 
so interested in the information that the lender asked if they would like 
a copy of the summary for their records. There was unanimous assent, and 
we agreed to have it for them at the next raeetlng. 

As a follov7-up of the first meeting, three mothers reported favorably 
on the books borrowed at the first class. Two mothers said their child had 
associated the picture of a dog v/ith their own dog. The third commented 
that her child quiet and listened to we.” Only one child tried to 

repeat words after the motlier, and he v/ns one of the older babies (24 
months). The age was emphaslj'.cd to the other mothers so they v/ould not 
become discoui*aged about their babies performance. The. mothers v;ere again 
instructed to go through the same picture book many timies, relating the 
picture of a shoe or orange to the concrete object in the home. 

The loader initiated a new topic of discussion by asking one of the 
mothers v?ho fairly self-assured to share a problem tliat she had v;lth any 
one of her nine children. She readily accepted and chot e her oldest child, 
a 17 year old boy. The boy didn't v;ant to go to school, and he gave her the 
"silent treatnent" when she got after him about it. She Ind enlisted the 
help of the school counselor, but tlie boy I'csented this raid called the 
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counselor "nosey," The most effective punleirncnt she had used so far was 
to have him wash vwlls ^diich he hated to t'o. Three mothers of younger 
children volunteered that their children liked school but added, "So far I" 
One mother \;antcd to know why the boy couldn't quit school if he wanted to: 
"He'll decide to go back when ho finds out ho iioedo on education to get a 
good Job," Another disagreed with this advice, saying, "If you make him 
go, he'll thank you later." The mother viho thought he should be permitted 
to quit school continued, "Let him learn the hard v/ay. The Service \rill 
get him," The mother of the boy now spoke v;lth a great deni of feeling. 

"This boy has talent on top of talent. He can draw, fix TV sets, play 
basketball, but it's just darn laziness, I’e lived with my mother 'til he 
was lA, and nov; the discipline at home is divided because my mother lives 
with us, and she's the babysitter v;hile I'm vrorking, I rely on her, and 
yet she undermines everything I say and do." Those mothers who could iden" 
tlfy vjith the "grandmother problem" could see the same thing happening in 
their famtlles. Most of them admitted that they accepted this interference 
because they didn't vjant to shew disrespect,* The class ended after the 
leader thanked the mother who liad shared her problem and told the group 
that they could help each other through continued participation in discus- 
sions of this kind. 

After distributing the promised copies of Gesell's summary of devel- 
opmental stages, the leader demonstrated the teaclitng potential of a set 
of 5 seriated cans. The cans v;cre gradviatcd in size (6 ounce frozen juice 
to 5r2'i canned fruit). The mothers \?erc told to collect a set of cans, but 
tl'.at they needed only 2 cans to begin tcaclting, the littlest and the biggest. 

*l/itcr in the program \;e‘ liad participating grandrjothavr. in botI\ groups 
and tlioro v?as considerable crossfire regarding the conflicting roles of 
grandijotlicra ancl >:others in raising the faivily. 

O 
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The Iraportonce of Vagtnnlng with 2 cans, rather than all 5, was explained. 

We were tralniiig our children to be successful . To do this, we must alv;ays 
start with the simplest part of a task, and proceed slo^^ly to the more 
difficult parts. The child’s success and progress should determine the pace 
In teaching. The mothers wore Instructed to demonstrate a tower of 2 cans 
and then to help their babies copy it. They should then invert the cans 
(put the little one In the big one), and encourage their child to do the 
same. In conjunction A7lth teaching these two skills, the mothers were told 
to be mindful of teaching the following words: big , llitle. In, and o u t. 

They must also be sure that their child follows directions. They might say, 
“Put the little can Iji. Take It out . Give me the can." The importance 
of praising a child for trying as well as succeeding In any new task was 
explained. 

After this first detailed lesson in formal teaching, the loader re- 
turned to the discussion of the last meeting. The 17 year old boy who re- 
fused to lo to school v?as described as "discouraged." She explained that 
discouragement is cerrmon in children at every age, and, as parents, vjb ore 
often responsible for the development of this trait, J,p.. comparing one 
child unfavorably with onother. The group was a sited If they could give 
any cxanplos of discouragement. The mother of the 17 year old boy replied 
that recently he had asked her to look up a phone number' for him, and she 
said, "You don't <^e_n knov; hot; to find a telephone nimber," The group 
agreed that the. statement v?as discouraging, but they v;ere sympathetic and 
indicated that they \;ould probably have said the saria thing. 

Discussion became very tense as tt;o of the mothers told of the "old 
fashioned beatings" they had received as children. In spite of the adverse 
affect .such beating had had on them, they admitted that tlicy beat their 
children "\?hc-.n they need It." One mother differentiated between a boating 
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and a epanking by enylng, "The hand can injure a child’s bones v?orse than a 
belt, x;hlch only hurts the skin. All the poor folks In the Soutli beat their 
kids." V/hen the lender asked if a parent could force a child to do or to 
learn soincthlng with a beating, most mothers sliook their heads negatively. 
T\/o good examples v;ere given whore beatings hadn’t accomplished any purpose. 
One vms the classic oxnmplo of the teenage girl v/ho became sexually invol" 
ved and pregnant In an nttempt to get away from home. The other v/as a 
thieving adolescent boy; repeated beatings served to alienate him further 
from home and family. These t\jo examples of delinquent behavior x^ere 
described by the leader as attempts of our young people to chow their mother 
(parents) that thev "could do as they please," even when it was self-des- 
tructive, Most of the mothers could Identify x^lth the example of sexual 
delinquency, and they seemed relieved v>hen the leader suggested we turn our 
attention to the younger children at home. 

They v;ere asked to think about v;ays in which they compared one of their 
children unfavorably vjith another, thereby giving rise to jealousy among 
the children. All seemed to feel that jealousy is present in every fEully, 
and that It v?asn't too serious. One mother seemed particularly disturbed 
about the jealousy betvjeen her tv;o children. She told about being the 
disfavored one In the family xjlien she v;as a child and how it hurt her. 

She followed this by saying slio played "gar:5es" vjith her t\;o children, t.e. 
saying, "I've got my. baby" to one clilld xjhlle "teasing" the other clilld by 
turning her face ax;ay from his kiss. When contronted by the leader about 
the Sim?.'.. irity between how she felt as a child and how one of her children 
probably feels, she quickly retreated, saying, "I get headacheo thinking 
about tills pcoblcu," Another mother, v;ho tlie leader l;now to particularly 
abuoive In the discipllnliig of her seven children under 7 years of age, 
gave an Impressive account of how r.ucl'i she played end enjoyed all of her 







children, saying, "I Just feel like I*w growing ‘up with them," (To date, 
she Is the only mother who has not edinltted any problems,) 

In turning the discussion to the importance of schedules and structure 
in the lives of children, the leader brought up the subject of bedtime. 

One of the mothers who seldom talks volunteered that oho let her children 
stay up late and watch TV and acknovjledgcd that she knew this was wrong. 

Her courage and honesty v;ao mot vjith support by one of tlie more vocal 
members who said she knew It v;as wrong too but did the same thing. The 
meeting ended after a kitty sound toy v?a8 given to each mother with in- 
structions that their baby be permitted to manipulate the toy and encour- 
aged to listen to and mimic the sound and to say "kitty." 

Octo ber 3, 1967 

The leader began by emphasizing v;hat the mothers must do to accelerate 
their babies* development: (1) stiriiulate language; (2) encourage manipula- 

tion of educational toys; and (3) develop a positive working relationship 
vjlth the baby so that his increased attention span, his ability to follow 

N 

directions, and his ouccoss would become routine. The mothers reported on 
the kitty toy given out at the last meeting. Four said their babies :?ere 
able to say "kitty" or repeat it after them. One mother, who has six 
children under 6 years of age, said that even her 4 year old didn't recog- 
nlro the. sound and that the two youngo-st babies tore the toy up,* When 
the motiiers were asked to report on the seriated cans demonstrated at the 
last meeting, only two had tried them v?ith their babies. Rather than ex- 
press disappointment at this, the loader said she'd help by collecting extra 
sets of cans so that those mothers who needed cans could get started with- 
out delay. An Inexpensive cloth book v;ith one object to a page vjas given 

''<i.'his fa; lily (v/tth tlic faLlicr in the hov.ie and employed at a local Car 
Wash) had (he lowest annual income and the wo''st living renditions of any 
family in the pi ogra-u. The emotional clepvlvat ion of the children v/as severe. 
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to each mother with a coaanou aoBignment. She vjas to opend five minutes 
each day going through the book V7lth her child, teaching as many nev; picture- 
object v7ords as she could. Mothers vjcre reminded to put all new V70rds In 
their babies' "vocabulary notebook," 

The remainder of the meeting v/as spent in encouraging verbal response 
from every meo'-ber of the group. Each mother vjas asked to tell about the 
infant subject of the progx'ams name, ago, special interests, relationship 
to siblings, v.’hnt vjau easy about him and vjhat v;as difficult. Since none 
of the mothers had vrritten in their notebooks during previous meetings, 
tlicy v;erc asked to take notes as each mother talked, devoting a page to 
each child. They were encouraged to ask questions and discuss v;hatever 
they were Interested in knowing more about. We had time for five mothers 
to report, and group interaction v/as good. Common characteristics of the 
infants tjerc shyness v;lth strangore, strong independence, willingness to 
play alone, and ability to get their way by crying or tantrums. The excep- 
tions to the latter v?erc too subjects vrho vjorc not the youngest in the 
family. It v/as apparent that the bnbiea in these families enjoyed a special 
status until they were replaced by a nex; baby. Casual attitudes regarding 
scliedules for meals and naps v;ere again noted and mothers adrnlt ;pd that 
they usually "give, in" because it's'fcasler that v.’ny," In this cession, as 
in px'ovlouc Dt'Gciong, the mother v?ith "no problems" gave a glowing report 
about how vJell her baby "gets along vjlth everyone in the family," VJc had 
to end our meeting before the last mother reported, but she is a highly 
verbal Kcmbex* and didn't seen to nlnd, A pamphlet, Voux^ Child and 
V7ac given to each mother V7ith liictructions to study it carefully for discus- 
sion at a later date. 



pctobov 

Theiro vrao a tcale vloltor pvcsent during our meting* He was intro- 
duced clmply CB a vicltor*, and ho oat away from tho group at the requeot 
of the leader* Hie preoence v;aB eoon forgotten by the group whoso dlBcuG*’ 
Blon was cspcclnlly lively. Wc dtetributed our flvot two program toys, 
a cot of f>nno reads and a Form iJox \»tth 5 geometric shapes. As in the 
deaionotration and Inntructlonc \7lth the 5 eerie tod cane, the mothers v?ere 
told to ctert \ 7 itli tl:o cJjnplcst part of the task, "Begin v;ith only 2 
beads. Stand behind your child end assist him in pushit>g and pulling. 

Say 'puoli' and 'pull* ao you go through the motions," The mothers were 
told to use only the round shape initially, since it is the easiest to 
Insert in the form box, "Bo cure of success before trying other shapes," 
Containers (ona-half gallon plastic Ice cream cartons and 2 lb. coffee tins) 
were offered to the group so that beads could be safely oto’'ed v;hen not in 
use. I^rge plastic laundry baskets vjould be available at the next meeting 
BO that all of the program toys and equipment could be kept together. 

There v 7 ore extra sets of seriated cans for those mothers vdio still needed 
them. T(70 mothern reported "different" things that their children had done 
v;ith the caris,,^e.^:using them as a train mid rolling them on the floor. 
Freedom to experiment i 7 ith the program toys v?as encouraged, as long ns tho 
child eoirtinued to work on tlie specified tas!:s. 



Tiic main activity of this meeting v?as the mother's report on the baby's 
vocabulary book. Each mother v?as asked to read the words she had recorded. 
The babies, ranging in age frova 16-24 ruonthe, kuei;; 9-23 words, the number* 

larg ely d epend ent on thelv agve, llowcvor, one 10 iroath old givlv’.* was using 

-The visitor was a rcproGcntative of CBS-TV's Cejitan^ progra 

He previcr'ed our program for later filming to be included in u two part 
series outitlrd "Hew Trends in Early Ecluciition, " 



‘•-This little, girl, coming from tlia most deprived home in tiic group, 
and tlie cecor.d youngest in a family of six children under C years of aga, 
\;as speaking fairly clearly in 4-6 v.ord centcuccs by the tii/j. j he \ 7 a.s 24* 



phvfites on o 2 yoav old level. It x/as pointed out to the ir.othero that 
bablco learn the naiaeo of objects first O'Jith the exception of the word 
"no”) and that viac why we t;erc encouraging them to spend five minutes a day 
with the picture boohs. If pressed for time, they might onllnt the aid of 
an older child xi?ith the books. 

At this point, creative use of materials available in t!ie home x/ao 
brought up by the leader. Motliers x?ere encouraged to think about things 
they could give their child to amuse himself and to report back to the 
group xjheix items had been used successfully. Since all of the mothers vjere 
not prepared to discuss the pamphlet on discipline given out at the last 
meeting, the leader asked If anyone had a problem at home that they \;antcd 
to share. As if slie had come prepared for the question, the mother x?ho 
had previously not admitted any problems, spoke up x^ithont hesitation. She 
told about the jealousy and co:Tipetit5.vcness betx^een her oldest, a 7 year 
old girl, and the next oldest, a 6 year old boy, "The boy is alxj.ays copying 
hie Biter, X'janting every’ thing she has," Another mother asked, "Does he do 
it to gat the compliments she gets, or the attention?" "No, I give him the 
most tiwe," The leader injected, "5Jhat kind of time? Funlelimcnt or special 
help?" "He needs a good punislimcnt, but I let it slide so T, xron't be on 
him all the tl.ma. He’s my problem child," Another raothar co;nmer.ted, "I 
whip mine all evenly about once a vjeek," The leader responded, "Then at 
least they all get the same. Often the smart ones are also siuart enough to 
got out of punlslimcnt, " The mother who had Initiated the problem continued, 
"when 1 ask him wh y he has done sornetlilng x«ro:ig, he says, 'I don't know,' 
and that makes me rad," Another mother added, "ily boy does me that v:ay too, 
and }. got eo mad, I throw hiiii on the bed to keep from liurting him." The 
leader asked, "Do a do 1 1 s always know they are doing somoUhlug?" (Sil- 
ence and nervous laughter) One mother x;ho !iad read the pamphlet on 



dlecipliuc pic'ued ui> on an Idea about a child \/ho is bad becai ; *s ti:y- 
Ing to get attention, Ihc nothcr who ralced the problem admit i)at may- 
be she v;ao giving tlice (positive attention) to her other" chile rliile 

her problem child v?as only getting attention wlicn he did wrong > didn't 
have time to get bad; to exploring tlic reasons that children say "I don't 
know" when asked \7hy they did something wrong. 33uU In the car ; our* t\;o 
mothers, It was probably because their cliildrcn have a groat dc ' l ' fear 
about real beatings that the tnotliors regularly administered, / the 
leader acknowledged the value of the problem jhared, the group V7as urged 
to read the entire pamphlet on discipline for furtlier discussion at our 
next meeting. 



O cto b or 17. 1967 

Our first participating grandmother was introduced as a new member to- 
day. iihe received tlic same natcrlalo given the others, and laundry bac- 
kets were given to all, Tlio group was told that the man v,iio had visited 
the previous \fcek woo from CbS-TV, and that there were plans to televise 
parts of our program. The mothers \7cre asked If they felt sclf-conscloua 
with a visitor, and no one felt this had been a probler^, '/he pi*cscry:o of 
a new member provided a Icglttnate reason for rcvtc*.ilng the followlngt 
(1) Spend five minutes each day with the p^^cture books, (2) Teach the 
skills of stocking and inverting the seriated cans. (3) Work on the pushing 
and pulling motion with Snap Beads, (A) Begin eye-hand coordination with the 
Fora Box> An additional project to stimulate language, a scrapbook wae 
introduced by the leader. The mothers (or older children in the family) 
would cut pictures froca nagasines or catalogues that the baby was able to 
identify (cltlier by naming or pointing), and the pictures would be pasted 
in the child's scrapbook. A loose leaf notebook biitdcr with heoNy grade 
p<ipcr would be durable enough so that the child could hatKUe his book often. 
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PesJ.dcs l.ncreaEltig tho baby's vocabulary, the book v;ould bo c source of 
pride and acco’.jpltsli'aent for tr.otlior and cbldl to chare. The mothers v/ere 
told that this project had been used very successfully in an Infant tutor- 
ial program (Painter, 1967), All of the moLhers ngreed that they would 
nice to make sucli a scrapbook for their baby, Tiie leader said she c;ould 
secure notebooks, paper, and catalogues, 

A discussion of the pninphlet on discipline followed. None of the 
iiiotlu.rs volunteered coirinents so the loader proceeded to outline the princi- 
ples stated by the authors, SIic cmpliasijicd the difference between the 
authoritarian and the democratic approach to children, the Importance of 
encouraging and corcmeiiding good behavior rather than giving attention » 
through criticism of nistaiccs end brd behavior, and the reasons for dis- 
couraging co-'petltion betvjcon children, V’lint happened during this presen- 
tation v:as the beginning of our "grcndnotlier phencmiena," Our new member 
moncpo)if:Cd the discussion, playing tho role of the self-rigliteous, know- 
ledgeable filly of the leader, VJhatever statement tho leader made, tlio 
grandnother v'Ould heartily ogree. She had tlio "x'ight answers": "I don't 

think you should tell o child he's bad, do you?" "I think those students 
\;ho misbehave in school need more attention, don't you?" The leader tried 
to pick up general points without giving her any special recognition o2 
reinforcement. The most vocal member of the group had the courage to take 
issue wltli the grandmother on one occasion and was supported by smiles froa 
tlic other i ors, However, laost of the motlicrs \;cre cc-aplotely silent. 

In order to 'clear the air" before tho meeting ended, the loader explained 
that our final three mernbers would ho joining the group within the next 
two weeks and that ono of these mesdxers would be another grandmother, Kopa 

was expreened tlxat future meetings would result in improved cwnminlcatton 
betw^een mothcra ar,d grandiOthCYs and a new respect for each other's roles 

in the fnjtly. 
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^lESOMS CP :i.Di:SDAY GROUP h'EETlRGS 

To avoid repetition \;e have selected the Tuceday Group to represent 
the activities of both croups, hut re uould add that there v.’cre basic 
diffcrcnccn between the two groups and they did not always handle, matarlal 
In similar \7ay0. Attendance and group coheolvenesG v?as higher In the TAics- 
day Group, but Interaction and response to tlie leader \?as more clearly 
demonstrated in the Thursday Group, The presence of tv:o \;hlte mothers and 
one "black militant" mother helped to account for this response of the 
Thursday Group, I’onesty and openness v 7 cre registered more often in the 
Thursday Group, end the spontaneity of tl>clr reactions made tt v^aslcr and 
novo fun for the leader to function In this group. 

Early classes were weighted strongly In favor of the Child>Centcred 
jjart of tlio program because mothers could tail: more easily about tlielr 
child than thccisclves. They understood tint they v?erc In class to learn 
how to teach tliolr babies, and so It was logical that the presentation of 
toys and teaching strategies follov/cd by n discussion of tha success or 
failure of these i.nterlals and nctliodc would bo a primary eripbaslB Initially. 
Toys and program materials were not presented In an Ideal order. Leaders 
of new progreas can Ixiprove this sequencing. Since ours was a research 
program, we had to discourage the sharing of toys \7lth older siblings. In 
on action program where families of pre-school children ore serv’cd rather 
than Individual infants, this rule should be relaxed. 

Certain routine details are not included in the rcsuica of classes tliat 
follcrws. There v?as always some discussion pertaining to the scheduling of 
hone visits, A few minutes at the beginning of class were spent selecting 
new pusr.les to take home fro* the puzrle "llbravy," During this tlrao the 
leedcr snswored infor.eal questions, passed around the attendance sheet. 
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CI* distvibuted babyDiUti.nc checks , V7c vcgulcvly li-r.d visitors v?ho \Jora 
instructed to refrain froii participating, but this proved impossible for 
seme. Their presence ct ineetings is essentially oiiitted £ro:>) tlic resurae, 

Wc have not included nil discussion relating to specific probloras observed 
during home visits or a detnlled account of the extra help regularly given 
to certain mothers. These problems \?eve, ho'.^cver, shared and discussed 
v’ltli the group rcgulax'ly, and individual i'otliors \;J.th special problems al- 
vays relcoiiied tlie supportive help of the group. 

Finally, although tlic "grandmother phenorcenon" is not aluays mentioned 
under the response to material presorted, it \?as always present. The roles of 
tlie grandmothers clo;fly changed os the raothors gained tho courage to con- 
front them. This evolving process provided new insights into the roles of 
mother and grnndmotlior In the Hcgro matriarchal fanily. 



Resume of Heeling s 



Activities Scheduled or 
Occurring Spo ntan eously 

Oct o ber 2A, 

1, 'A-JO new toys distributed to 
triothoro (Graduated Rings and 
Reads for Stringing) - dciron- 
Etiatlon of teaching techniques. 

2, Enphasls on setting a ecjr^ln ti 
Jtin e encli day to work with the 
Infant, 



3, Dlccuselon of pamphlet, Your 
Child an d PJLfic ipliae . continued 
ftOvH last uccir. 



A, General questions posed { "Any 
questions or orobltos?" "Should 
child be allo'ited to pick out his 



Rofiponscs of the Group 



I, Ko response. 



2, Only one mother Indicated 
she worked v?lth her baby at 
fl regular tlrao, the first 
thing In the morning, 

3, Lively Interaction, There 
was a consensus that grand' 
toothers were too lenient; 
everyone has eating problems 
with their babies; all kids 
fight and It Is difficult for 
toothers not to take sides. 
Some Insights gained. 

A, Good discussion on picking 
educational toys In preCor- 
ence to vl>at toe child thinks 
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Octobo).- 3 967 (Cou't.) 

o;m to>’G?" "Should boys be ho \?ants. One nenbev (n 

ollcv7cd to l>lny uith dollc?" f,randiaotliei:) tiled to itnpress 

leader v^lth the "ii[;ht ens- 
V7018" and v;as nesailcd by 
one of the nerabers. Strong 
reaction by tuo tnothers on 
the doll question: "This 

shouldn’t be allo;;ed," Some 
clarification on hov; some 
mothers perceive their boys. 

Ocliober 31, 1967 



1, llothers \:ore aslied to report on 
success or difficulties in \;orI;“ 
ing \;ith the following toys; 
Seriated Cans, Form L-oX;, Snap 
Beads, Stringing Beads, Graduated 
Rings, 



2, Re»cnpi)3si?,cd the ir.poi tanco of 
spending 5 minutes a day on two 
sir pie picture books previously 
distributed. Mothers r;ere en- 
couraged to have baby point and 
name the object pictures and to 
relate the abstract to the con- 
crete, 

3, Six important principles of 
teaching wore stated and ex~ 
plained , 

(1) Tcacii under favorable condi- 
tions. Work at tables, TV 
off (nothing distracting) , 

(2) r>& snare of individual dif- 
ferences in your child, hie 
fgc, hov^ active he Is, hov 
easily ho is frustrated. Don’t 
compare yout baby with other 
babies In thn prograw, 

(3) Interest and attention come 
fr 02 i success. Reeognlae and 
cncourcge thla, I'resent one 
toy at a tires, one pai( at a 
tlmo. 



1. All motlie's seemed eager to 
report, G 3 od feedback on 
praising to reinforce success. 
Some mothers shared Innovative 
techniques in teaching certain 
toys. Tv;o mothers shared pro- 
blems; "Stringing Deads la 
too hard," "Mine wants to 
bang tlie cans." 

2, Tiieso Ideas \;cro not well re- 
ceived, T\;o mothers reported 
regularly spending tine vrlth 
the books. 



3, Tha group entered these prin- 
ciples in their notebooks 
(at leader’s suggestion). 
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Oc tober 3) « T967 (C on't. ) 

(<() Break the task down Into parts. 

For example, in stringing beads, 
recognize alt that's involved, 
and Vfork on each part. 

(5) Stop while it's still fun. 

Don't continue so long that 
baby throws things or fusses. 

(6) Keep talJ:ing to your baby, 

Novenber 7, 1968 



1. Laundry baskets distributed with 1. 
Instructions to keep program toys 
stored in basket and out of reach 
except during \;orklng period, 

2. First follow-up home visits to 2, 

observe and help nothcr and baby 
with the toys were echedvilcd. 

Fur poses of hoicc visits again 
explained, 

3. A list of antonyms was given to 3, 
each mother with examples of how to 
teach them, 

A. Pamphlet, ACC'^s of Guiding The A, 
C hild . distributed with Instruc- 
tlons to read for discussion at a 
later day, 

5. General questions; "Any problems 5, 
from the group?" 



6. General discussion on how to choose C. 
Christmas toys for your children. 



Ho response. 



Mothers indicated on a schedule sheet 
the tlruo that \-as most convenient 
for them. 



Ho response. Loader detected soma 
pcmo apprehension in the group. 



Group Gccwad eager to read wore by 
Dr, Drclkura, as they enjoyed dis- 
cussing the pamphlet previously dis- 
tributed. 

One mother said her 3 year old wanted 
to play with the program toys pro- 
vided for the Infant. This ceetaed to 
be a problem common to the group. 
Several mothers mentioned how they 
sucCQSsfully handled the problem. 

The leader indicated to the two 
mothers who had 3 and A year olds who 
were not part of any nursery ,;chool 
problem that vo would try delivering 
used educational toys, so that these 
children t?ojldn't feel left out. 

Good discussion on the effects of TV 
advertising, on educational toys as 
opposed to expansive battery oparated 
toys tliat the child only watches, on 
the care of toys. 
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ri ^VClriboV 14, 196 '/ 



1, Leader reported on l>ome visits made 
to date. 



2, Looscleof notebooks, heavy v;htte 
paper, catalor,ucn and old 1,'cckly 
Reader r. \.’ero distributed for scrap- 
book project, l.'othcrs \:crc encour- 
aged to InvolvG older siblings in 
cutting and pasting, 

3, Mothers v;cre asl;ed to report on 
"Reading Titac" and teaching antonyms. 



4. "Any probleas?" 



Koveeber 21, H 



1, 'Xhe group responded favorably 
to sharing tliis lofornation. 
Recognition and praise for tlie 
nothers and babies observed 
seened to spread to the group, 

2, No response. Project as out- 
lined seemed to be well re- 
ceived. 



3, 'ihree nothevs reported favor- 
ably on use of boolcs but only 
two acknowledged having tried 
to teach opposites to their 
babies, 

4. The eatne nothcr crprocsed con- 
tinued difficulty ^;ith Intcr- 
feronco from two older siblings, 
egos 3 and 4 years, Group re- 
sponded In a supportive r.anner 
to this Mother v;ho works full- 
time and has a baby-sitter car- 
ing for children. Older c!ill- 
dren ore Jealous of mother's 
attention to baby and also 
need positive time v;lth riother. 
Suggestion made to let baby- 
sitter \/ork wltl> baby on pro- 
gram toys, freeing mother to 
give equal tine to all the 
children in her brief periods 
at home. 



1« Report on homo visits, 1, Mothers visited ware eager to 

share their child's reaction 
to the visit by the teacher. 
Generally positivo elthovigh 
two mothers felt their babies 
were a little shy and could 
have done better. 




-52- 



Kovcrubcr 2 1, 1967 (Con’t.) 

2« I’ool'., Yliroe L tlt lG Kj.t:ion:i, dlstri- 2» Ko rcfj’ponse. llothero seemed 
buted and a dramati?,ed readies of it souiev.’liat taken back by leader's 

v;hich stressed the value of repot 1- perforraance, 

tion of certain phrases v?as givon. 

Mothers v;ere encourag'd to do tlie same 
with their babies. 



3, "Any problems?" 3, "i'Jliat do you do vjhen your baby 

crys \dicn tlie Trogran Toys are 
put av7ay?" "Jiw dc you keep 
from saying 'l\0, that's xjrong. ' 
vhon you're trying to correct 
a mictakc?" "Ky child alo-ays 
v?ant her own uay when \io vfork 
together, V.'hat should I do?" 

Several mothers reported that 
their children \;ere unhappy and 
cried i.’Iien t!io toys had to be 
put fivjay. 'The group realized 
that raybe it wasn't the toys 
ns mucli as it \;as the end of 
"good tlm" vjith wothev, 

The importance of p03ltlve 
reinforcement to Insure success 
v:ao rc“f.tated and discussed, 



Ihe power struggle betajcen the 
mother and the child \;ho 'Slants 
her own \;ay" vras discussed , 
Group offered fuggcotlons, 
drawing frow Dr, Dreikur's 
pamphlet, AliC'a of Guiding the 
Child. **" 



l lovetrb ev ?0 . 1967 



1. Ihe group vas asktd about statue of 
toys end tabic end chair sets. 



1, tebio and chair sets were hold- 
ing up fine, (Thoso are Inex- 
pensive, poorly constructed 
sets, and we had advised special 
c( re irhen we delivered then.) 

One mother had lost eoase of 
the graduated tinge end ves 
troubled beesuse she couldn't 
find the toy in the store to 
replace it. 



ERIC 
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November 28, 19 6 7 (Gon*t«) 

2. One ciothev nsked ho*/ ^o handle 
grondcaother ' G interference and 
advice. (Tills \;as a spontaneous 
question, perhaps unconsciously 
planned in advance to nttac!: 
authority figures and grandmothers. 



3. Discussion of pamphlet, ABC * s 
of Gu iding the Chil^_. 



D ccctiber 5, 



l» Ovev-oll. evaluation of last t'onth'o 
hoKd visite trae preeanted. Froblcsis 
apparent In 3 of our 10 homes v?ere 
chared with the group. Seven of 
the mothers have eatabllehsd e 
podltive vorklng relatlonahip vlth 
their child* 



2, A heated diccuscion vilth total 
group involvement and intertjC- 
tlon resulted issues clircusscd 
uerc; (1) relationships beti;een 
the grandmothers and the inothci's, 
especially vhen both are taking 
care of the child, as in the 
case of un.’cd mother \;ho livoo 
at hc;:cj (2) problems in rais- 
ing li.ttle boys in fatherless 
homes; and (3) possible reasons 
for early narrtages. You could 
almost see our tv/o grandmothers 
getting nev7 Insights into tlieir 
roles in the family. 

3, Not much response on aectlca.s 
entitled JIutual_ Ros pcc : and 
Kne puragfunent , but coiieidersblc 
reaction on Re. rard and P unish - 
lijenjt. Ono tnotiior gave example 
of running around end getting 
pregnant as retaliation against 
severe punlsluacnt, T\;o mothers 
said they had kids v;ho i;ere in- 
different to putilslment, 
mothers expressed hopelessness 
or "baid’.vuptey” \.’lth their 
l;lds who always "got even" 
wltli them. Leader reinforced 
the importance of developing 
positive relationship with 
children and the advantage of 
beginning \?lth their babies. 

All eeecied to relate this to 
our teaching methods in this 

' Jgrara, 



mi 



1. Ihfo of the 3 mothers had al- 
ready voiced problcas, co open 
coiKunicntlon vjss natural and 
easy. The third home 
the "gratvl&Kithct phtnc«enon," 
Grandma came to class while the 
mother tried to work villi the 
baby at home. All felt that 
extr*. lislp ftca staff would be 
a goodi idoa. 
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D ccoa be r 5, 1967 (Cortot.) 

2. As Collo:;-up to "grandn-othcr phori'* 
oaonon," loader asked p.roup to 
veepond to ideality of roles of 
notiier vs# fcanduotlier In I'egvo 
iiatriavchal culture by asking, 

"Is it tliat the grnrdnothor feels 
tliat the daughter goto herself Into 
this T?eso (prcgnacy) and thereafter 
rust do as grandicothav \.’if;!ias if 
tlicy share the same house?" 

3. "Any questions?" 



A. Assignment for next ucek: Bring 

vocabulary bocks up-to*dato nno 
report on vays to teach opposlt<ss. 

5. Oa this month's follo*.^-up lio^e vivitt, 
v;e will \;ant to see 3 things: (1) 
Btncklng end Inverting 3-5 cencj 
(2) naming objects from scrapbooks 
fni books] (3) circular iroveaent 
with crayon on nev’spapar, 

large, non-roll crayons as well as 
a supply o£ newspaper were distri- 
buted. "gourd and round" t:jtlon that 
t:ol))er should encourage in baby was 
der-onstratod. Kawapaosre vara given 
out because rone of thase irothere 
subscribe to a newspaper , Itothars 
vero told to cover the table with 
largn paper at first so that child 
isn't vestrlctcd to n Ox 11" 
piece of paper. 



2, Excellent group Involvement 

in facing this painful question 
The conclv.olon \>as that the 
moLliers t.ust gain courage to 
bo "motiiers" anJ grar.duothers 
must recognlae the necessity 
for this. 



3, "Won't children 'tauglit early' 
get bored in school?" "Can a 
parent create a problem by 
telling her children they are 
smarter than other clilldrcn?" 
'Hhat do we do If our baby 
won't talk?" 

The cignlficanco of the first 
t\;o questions la that t\?o 
mothers already envision their 
babies as "s:ivnrt," able to 
nchteva In school, and even 
ready to "compete," The third 
quQollon pointed up a corrm;on 
problem v7hero many family ncm- 
bers provide "service" to the 
baby. He gets \;hat ho \;ante by 
grunting, pointing, or crying. 

A, No response. 



5. Some of the m.othors cxprosflcd 
concorn that their children 
should bo storting right out 
on largo pieces of clean, white 
paper rothar than on nyuspapor. 
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p occ ruber 1 2 , 1967 



1. I'oUierfj ftt-ked to report oa voca- 
bulary lista and \:ays of tcachin3 
oppositcr. . 

Grandmothers In group were advised 
to Involve the EOtherc In Itecplng 
the vocabulary notebook vp-to^date. 



2. Distributed and demonstrated how to 
v.so nci; toy, Shapes, Colors, and 
rorns, as a sequel to Toru Kok. 
Stressed Dtartieg with 3 biggest 
sliopcs, progressing to "big" and 
"little," and finally using all 

3 sizes of all 3 shapes, l.'others 
17CVG told to nsne the shapes and to 
encourage ciilld to repeat. Color 
should bo Ignored unless child 
ecorao interested or finds other 3 
steps easy. 

3, Introduced \jocdon puzzles PS part 
of our Iciidlng llbrai7. bach 
puzzle Is In a large envelope and 
r.iothcrs v.’cre cautioned to return 
puzzle to envelope after using, 
to prevent loss of pieces. 

A . "Any pvobltris 1 ' ' 



1. All of tlic nembero of the 
group responded to vocabulary 
list, '/he present ages of the 
infants range from 15-2A months 
and there to a span freta 6-30 
words. Only one mother report- 
ed success In teaching opposites 
(Hor child lo t'na oldest In the 
group.) 

2. Ko response. Group did not 
seem as receptive to tills toy 
as otiicrs. It is the most 
difficult to tcacli bccouce of 
the li.ultlplc concepts Involved. 
Kotliers v.'crc assured tiiat wo 
will denonstvato again when 
vjo'ro visiting homes. 



3. All of tliS mothers cheched out 
the simplest puzzles (3 pieces) 
and v/lll return puzzles on a 
weekly or bi-weekly basis, do- 
pendlng on tlia ego and cklllfl 
of their infant. 

A. "I'n losing uy babysitter and 
will have trouble getting to 
class unless I find a new one." 

Soaeono suggested swapping 
babysitting with a lother from 
the Thursday Kollier*s Group. 
Everyone Indicated tl>at they'd 
\;ork on finding cotneone. 

One mother spontaneously shared 
that the bag of toys brought 
for bar 3 year old has solved 
her problen, I’a now works at 
tiiQ table with bis twn toys 
end doesn't bother his sister 
when slio's doing tlie progreta 
toys. 
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Decoproey 19 p 196 7 



I, Kothevs v:ere ookcd to voi:'oyt on the 
ColloviinS! (I) pu?.};los, (?.) Shapss, 
Colors, aivj Siasa toy, and 
(3) Crayonct 



2, Party Yluio: coffco., and Chrletinas 

cookies tovvad at tlio loct tiiectlng 
bafcrc Chrirttaas vacatlont Inforraal 
talk. 

3, UcO.o Playing \'ao irtrcdu''C'd* ’’Gon- 
erotlon Cap" v?as tlio thetiO, but vo 
celled it "Mot’ ^riiocd" and t’oecribed 
tliC Gccno os o pvc-tend situation, 

(See iurtlica* dof-criptlon on page 20.) 



A. Distributed two fun toys: Dusy 

Dox and Pounding Toy, 'ilia group 
t.-as told tlist tlmeo toys t.evc rot to 
bs Included In the prograa toys 
basket. It vas suggested that 
Mothers Introduce Lhesi as "transfer 
toyp" to prevent crying vhen v/or»; 
tliic is over. 



1. Ihree piece puzzle v?ns ultl\in 
capabilities of moet Infants. 
Kothors offering ruch help at 
fli'st, but ;;lth practice, 
about Iialf of the children 
v;crc able to con-plote puzzle 
Iridcpondo.ntly , Success v?itli 
Eliapes, Colors, and Sizes cor- 
related hlc'nly with eucceso in 
Fom Box, Crayons seemed to 

be fun for all, I’o nlsliaps re- 
ported us babies used them only 
during work period. IJothcra 
of older children reported 
success in teaching "round and 
round," 

2. Group \;as talkative and gay. 

Some remarke about the good 
educational Christmas toys 
purchased for children, 

3. Kotherc responded favorably to 
playitig tliO three roles defined, 
wltli tlie three ror.t out-going 
mothers volunteering first. 

There was total group involve- 
ment in this cession with mean- 
lngf\il acting of the roles and 
keen interest fvem t!)a audience. 
A heated discussion followed 
that lasted through the balance 
of the meeting end "out the 
door." 

A, Several Mothers indicated that 
they would give toys os Chrlst- 
nas presents to their babies. 



t?o c l asses Dp.cct.bey 26. 19^0 end January 2. 




* Cliristgafl Vac^t loi ^ 
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Jan u ary 9. 1968 



1. After schcdulinG follo*.»-up homo 1. No response, 

visits for the month, mothers wore 
told that V7G v70uld loot; for the 
folloxdng; (1) All old toys done in- 
dependently} (2) Scrapbooks v;lth 
baby naming or pointing to objects; 

(3) Use of new toy - Shapes, Colors, 
and Sii:os; and (A) Use of crayons. 



2, *'Any discussion on role playing that 
we did before Christmas break?" 



2, Group responded enthuslactl- 
cally, indicating that they 
vjould like to try It again. 
Leader Indicated new dlrectlonc 
for the group after semester 
break. VJe vjould strive for 
(Iccper group Involvement, using 
movies, guest speakers, etc. 



3. 



Opened discussion on Time magazine 3, 
article, ’On Being An American Parent" 
which emphasizes ccnimunlcatlcn between 
parent and child and the message, 

"Spend time, not money, on your kids," 



The subtleties of this article 
were difficult to translate. 
Good diicusslon follov;ed and 
tle-lns v;lth choir children’s 
behavior were made, but con- 
fusion and contradictions were 
apparent. 



A. Soft terry cloth balls v?ere distri- 
buted with Instructions that children 
be allowed to play v;lth them on the 
floor. 



Mothers seemed to understand 
that there are certaln!klnds of 
balls you can give your child 
Indoors, thereby allowing him 
the opportunity to develop 
gross motor skills, which arc 
as Important as developing 
skills requiring fine finger 
manipulations. 



January 16, 1968 



1, Planned Parenthood representative 
showed fifteen minute film strip on 
Methods pf B irth Co ntrol . She then 
presented a 30 minute toll;, deocrlb- 
Ing local services of Planned Parent- 
hood Clinic. 

2, Leader asked group how many used 
birth control pill, intrauterine 
devices, etc. 



1. No response. Mothers listened 
attentntlvely but no one had 
the £Ouraj^ to make any ccmnenti 
or to ask a question. 



2, All said they were on "The Pill 
except our t;;o grandmothers 
who remarked that they wished 
the pill had been available In 
"their day," VJhnt a aurp.lse tc 
receive all the "right answers 1 
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Janugry 16. 1968 (Con*tt) 

3, Dr. Genevieve Pfdntcr (^uent epeaker) 3, Ko reeponse, 
told c^'Oup of r»tw Adlerian Fcmily 
Counseling Lab. vjhlch meets every 
Saturday cioinlng. The group wan 
Invited to come and listen or bring 
a problem. 



1968 



1. Review of 'V;hcre we ore vjlth the 
toys and the babies." Leader reaf- 
iirmed the goals for the children 
as v;cll as stressing the Importance 
of the "group experience" for the 
mothers, 

2. "Any questions?" 



3. Book entitled Word s distributed to 
the group. It V7as explained that 
though pictures were small, the 
book could be successfully used for 
vocabulary development, Hotliore 
asked to spend 5 minutes a day with 
the book, 

4, Group asked to start teaching Bo<^ 
^^rj^s V7lth their babies. Suggestioi 
given. 



1. Five mothers indicated that 
they worked one-half hour or 
more each day V7lth their babies. 
The four other mothers present 
were non-committal. 



2, One mother said her baby is 
too young (19 months) and she 
thinks she's not interested in 
the toys any more. The group 
offered helpful suggestions on 
how she could "tease" her child 
back to the work session. Some 
understood that this child is 
in a power contest with mother. 
(This is the mother who the 
group had previously advised to 
let the babysitter work with 
the toyc. See meeting of 
November 14, 1968.) 

3. No response. 



4, No response. 



5. Group then observed ivo Colonel 
Vfolfe Preschool classes in session 
do’wnotaire. We observed classrooms 
from specially equipped observation 
room. 



5, Kothor observed v?lth great 
interest, and our discussion 
afterwards indicated that they 
were avraro of some of the 
tcaclilng strategies employed 
by the teachers. 



O 
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No class January 30. 1968 - sc-jn s stcv br_ca lc« 



February 6, 1968 



1, Leadei: explained absences of tv/o 
mothers whose full-tlnia cmployncnt 
made It impossible for them to 
attend meetings regularly, Staff 
Is making extra home visits with 
them. 

2, Leader reported improved contact 
betoeen mother and child in the 
homes of our tv;o participating 
grandmothers. 



3, Group asked to report on v/hlch toy 
their babies like best and which 
toy their babies liked least. 



4. Words dictated end motions taught 
for Tw o Little Bla ckbir ds finger 
play, Also> copies of Moth er 
Goose book v?ere distributed. 

Mothers asked to introduce both 
dally. 

W ested Boxes distributed and de- 
monstrate, Their relation to 
Seriated Cans was explained and 
the principle of transfer of learn- 
ing vras emphasised. 



1. Mothers seemed pleased that 
this Infonnatlon was shared. 



2, Our two grandmothers expressed 
pleasure that they have been 
able to relinquish some of 
their authority in the home. 
Both reported that only the 
mothers work with the babies 
and the program toys now, 

■3. The older babies seem to like 
the Form Box best and the 
younger babies prefer the 
Graduated Rings (with a few 
exceptions). Stringing Beads 
and Shapes, Colors, and Sizes 
were the least interesting, 

4, No response. 



5, No response 



February 1 3, 1968 



1. Group Mae congratulated on their 1. Mothers smiled with pleasure, 

regular attendance and the staff 
expressed pleasure in the home 
visits. All but one of the babies 
are working well and we have hope 
for the last v;ho ore being seen 
v;eekly for behavior training. 



er|c 
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februavv 33» 1968 (Con* t*.!, 

2. Hothcrs vjore aekcd to report on 
Wor ds tmd I'other Goose, Host-ed 
Boxes and Body I'arto* 



3, Introduced topic for discussion: 
"What do you feel Is the itost dif- 
ficult part of belo3 a mother?" 
Later the question vao re-phrased: 
’Vould you soy It Is more difficult 
to raise kids v/ithout a father 
or v;lth one that Is no help?" 



2, Only wo mothers said their 
babies enjoyed the books 
(oldest babies). Considerable 
success reported by all in 
teaching Body Barts and Nested 
Boxes, One baby knows 28 
Body Parts (oldest child). 

3, First question elicited answers 
related to not having enough 
money to give kids all the 
things they need. Being on 
ADC v;as viewed as a preference 
to living with a man v^ho 
vjouldn*t or couldn't support 
hie family. The second ques- 
tion really stirred the group 
up. Everyone reacted, and this 
reaction was beneficial in 
relieving tensions concerning 

a subject that embodies the 
greatest void In their lives 
and that of their children. 



February 20, 1968 



1. A different focus on toys, during 1, Most of the babies are working 
the second half of the year v;as on 6-9 piece pussies at pre~ 

explained. Mothers imre encouraged sent and Interest is high, 

to continue with basic toys 15-30 
lainutes a day, working for complete 
success. Fev; additional toys v;ill be 
added, but v?e v;ill continue the weekly 
exchange of pussies and stress activi- 
ties that build language development. 

The feeling of success that the 
child has and the positive time 
spent v?ith mother continues to be 
most tiaportant. 



2, Mothers v?ere asked: "Do you feel 

your child is bored with toys and 
needs new ones?" 



2, All of the mothers responded 
negatively. In fact, most 
motliers replied that their 
babies enjoyed the toys more 
now that they were successful 
in the sldlls. 




TFcb ruary 20, 1968 (Co n't,) 



3, Flvo email uniflx Interlocking 
cubes were distributed to each 
mother with the explanation .that 
the skills learned with Snap Bends 
were again Involved and transfer 
of learning v’ould occur v?lth little 
help from them. Mothers v?ere told 
to store the cubes In the Stringing 
Bead box. 



3, Mothers enjoyed manipulating 
the cubes as they v;crc passed 
out; some Indicated that they 
thought the cubes would be 
easy for their baby. 



4. We initiated the one and only mother- 
made material today (excepting the 
scrapbook which was done at home). 

We brought in construction paper, 
scissors, glue, and magazines and 
asked each mother to make a set of 
Body Fart flashcards for her baby. 
Suggestions for using them at home 
were given. 



4. Mothers approaciirid the project 
v»lth mild enthusiasm, but all 
completed a set of approxl*- 
tnatcly 15 cards. There v/as 
Informal chatter during the 
work session. 



February 27, 1968 



1. After making a new home visit sche- 
dule for March, leader described 
children's varying progress with 
the toys by drawing a graph on the 
board. She explained how some chil- 
dren progressed rapidly Initially 

, and then leveled off at a plateau. 
Others regressed, as In the cases 
of tx70 babies v7ho had been seriously 
111 and hospitalized. Some babies 
started slowly and are only now 
making gains. She pointed out the 
danger of "helping too much" and 
the Importance of regular, positive 
reinforcement, 

2. Mothers were asked to ' eport on 
success or failure with Body Part 
flashcards and uniflx cubes. 



I, Mothers appeared to be very 
Interested In this explanatlo; 
and asked questions in rela- 
tionship to their otm child. 
Some were concerned about wha 
V7as going to happen to their 
babies after this year Is ove 
Several indicated that they 
would like to know \;hat they 
could do to continue teaching 
their baby. 



2, Most of the motliers reported 
that the Body Part cards were 
too hard to recognize so they 
stopped using them. They pri 
ferred using complete pictuiv 
in books or the child's own 
body as a reference. Half of 
the group reported that thel. 
babies were able to join and 
separate the uniflx cubes 
during the first session. 
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Fcbrurivy 27, 1968 (Con*t.) 



3» Five additional cubes v?ei:c distvl- 3, No response, 
buted to each mother. It was sug- 
gested that they count them ns 
thet hand them to the babies. Ditto 
copies of Body Fart rhyming games vmre 
distributed along v;ith an instruction- 
demonstration. 



4. The leader read a short chapter from 
the book, XsPJi .^>-lt to By ookl yn by 
Ibbort Selby, Jr, (S^e page 16,) 



4, A heated discussion followed 
concerning the group's Identity 
vlth and understanding of the 
frustrations of the mother 
described. 



March 5, 1968 



1, The results of the February home 
visits v?ere reviewed. Staff ex- 
plained that they would be looking 
for the foilovzlng during March; 

(1) teaching Graduated Rings (out 

of order) for older bablosj (2) pro- 
gress in use of scrapbooks; and 
(3) naming of Ecdy Parts, 

2, A can of Play Dough v?as distributed 
to each motlier vrltli suggestions on 
how the mother could use this kind 
of material to enter into play and 
learning v^lth her child, 

3, Excerpts from an article In Ebon y 
magazine, "Birth Control and the 
Negro Homan" v;ere read. The arlcle 
had a Black Povjer orientation and 
provided a different approach from 
the earlier Planned Parenthood 
program. 



1, No response. 



2, No rccponac. 



3, Most of the mothers v;ere em- 
barrassed and found It diffi- 
cult to examine their real 
feelings on this subject. It 
was apparent from what v;as 
said and what \7as not said that 
It v;as easiest to attack the 
man, and to accept with resig- 
nation (as had their mother 
before them) that having a lot 
of kids vjas their fate. There 
V738 some fruitful discussion 
regarding how they could guide 
their sons and daughters to 
exert more control and direc- 
tion In their lives. 
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March 5. I960 (Con’t, ) 

4. SoniGwhoro in this dlscuaaion, wo 
touched on the nevj Identity of the 
black people. The movie "Gucse 
VJho’o Coming to Dinner” v;as playing 
In town and the leader Euggoeted 
wo see It togetiier. 



4. All of the mothers (except one 
grandmother) said they could 
get a babysitter for the fol- 
lovjlng evening, and everyone 
thought it v/as q good idea to 
go as a Group, 



March 12. 1968 



1, Mothers vrerc as!;cd to report on 
Play Dough, on the nev; way of . 
teaching Graduated Rings (out of 
order), and on Body Ports. 



2, Copies of finger plays were dlstrl- • 
buted and the mothers vzere encouraged 
to learn theri and to try to teach 
them to the babies nt meal or bedtime 



3, A discussion of the movie, "Guess 
Mho's Coming to Dinner” folVcrwedv 



1, All the babies enjoyed Play 
Dough and most mothers present- 
ed It as a special treat at 
end of work session. Indivi- 
dual mothers reported that 
their baby could pound, roll, 
or make balls with the play 
dough. Some mothers were 
teachln<i their children how to 
make big and little circles, 
balls, etc. as well as teaching 
Body Parts by making n roan. 
Presenting Graduated Rings out 
of order was difficult v.’lth our 
particular.. brand of the toy. 

The leader showed a self-cor- 
rective modol rjade by Ftsher- 
Prlce v;hlch vjould be more suit- 
able, All of the babies vjere 
learning Body Parts, though 
mothers were not using the ditto 
rhyming versos. They felt it 
was too hard to read the verses 
and teach at the same time. 

2, One mother groaned at the men- 
tion of this activity. There 
seems to be a generally nega- . 
tlvc feeling about teaching 
nursery rhymes, finger plays, 
etc. The mothers feel the 
babies are too young. The 
mothers are Impatient and lack 
the skills or Interest to pur- 
sue these kinds of activities, 

3, "Best picture I've ever seen" 
vjas the group consensus. None 
of the rootliers viewed the movie 
as unrealistic or atypical. 
There v;as a kind of rosy glow 
manifested in the excitement 
and satisfaction of seeing a 
Negro portrayed so brilliantly. 
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M arcli 19. 19 66 



A ir.canliigful dlBCUcelon fol- 
lov7od, Th© group reotnlsced 
nnd Identified wtt'a their 
similar upbringing In the 
South. They felt t^at although 
greater financial mobility was' 
pooslblc In the Korth> there 
were additional and perhaps 
more difficult problems to 
come to terms with, namely, 
problems of acculturation, 
fatherless homes, and absence 
of church and family ties. 

They were also interested In 
evaluating the things the par- 
ents did to educate and prepare 
their children for adulthood. 



This was a disappointing ac- 
tivity with the Tuesday Group 
(not so In the Thursday Group 
who responded well in critical 
analysis of materials used). 
The Tuesday Group responded 
as follOV73{ 

(1) Form Box: only three babt 

(the oldest) can do all 
forms v;lthout help. All 
babies can do the circle 
and square without help, 

(2) Graduated Rings: all 

babies arc successful v;her. 
the rings were presented 
as a "success toy" and the 
rings were given In ordev. 
The self -correcting Flshei 
Price model would be the 
choice for use with future 
teaching of infants, 

(3) Snap Beads; complete suc» 
cess for all babies, 

(4) Shapes, Colors, and Sizes 
younger babies v7oro unabl* 
to perform this task and 
do not perceive shapes or 
sizes. 

(5) Unlflx cubes: complete 

success for all b. blcs an 
transfer of learning from 
Snap Beads, 



O 




1* Thirty minute film, "Palmour Street" 1. 
voe shovrn which depleted a poor 
Kegro family In Galnsvllle, Georgia, 

The film was a compassionate and 
realistic portrayal cf the problems 
of a family where both mot!ier and 
father were \7orklng and trying to 
give the children love and encour- 
agement to meet the vjorld beyovtd 
the home, VJhen the father la ser- 
iously Injured at work, the motlier 
is faced with an uncertain future 
and added financial need. 



March 26,^ 1968 



1, The group's help was enlisted in 1, 

evaluating the program for the 
babies. 
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(6) Cans and Nested Boxes { 
all babies enjoy these 
toys and achieve varying 
degrees of success in 
stacking and inverting, 

(7) Fun Toys: ail of. the 

children enjoy them, 

(8) Books; all babies favored 
Three L ittle Kittens , 

(9) Scrapbooks: five of the 

babies can identify pic- 
tures and enjjy carrying 
their book around the 
house v;lth them, 

(10) Scissors and crayons; all 
enjoy the crayons and some 
of the older babies can 
cut, using both hands, 

(11) PuEzless all of the chil- 
dren enjoy theta v?lth vary- 
ing degrees of success, 
denending on age of child. 



2, The leader stressed the need for 
flexibility in using the program 
toys end materials. This discussion 
grev; out of reports from some mothers 
that some toys V7cre too difficult 
for younger babies and that t!\ey 
didn't have time to do the whole 
program of toys dally. 



3, A pilot project of disadvantaged 
mothers in Kansas City, Missouri 
v;ho V7erc being Involved as teachers 
of their own children in nursery 
school wao described. The impor- 
tance of praise ae it correlates to 
learning and the difficulty these 
mothers had in providing adequate 
praising v;aa emphasized. It v;aa 
easier for these mothers to praise 
other children than to praise their 
own. 



2, Flexibility in teaching and 
recognizing individual limita- 
tions and differences in each 
baby was difficult to trans- 
late to this group, especially 
after the initial thrust in 
structuring the work time. 
Staff must be aware of this 
development and future program 
planning, 

\ 

3. The group was able to Identify 
praise and a good working re- 
lationship as most important 
if a mother v?as going to bo 
successful as a teacher of her 
child. They agreed that it's 
easier to praise and recognize 
another child's good work: 

"ifou tend to expect too much 
from your cr.m kid and get 
angry and mad at him if he 
doesn't please you," 



/^.rll 2. 1968 



1, Ten V700dcn blocks and a set of five 
plastic nesting cups were given to 
each mother, Ilothers v.’cro encour- 
aged to present these materials and 
let their babies experiment with 
then. It ;;as explained that a 



1, It v7ao a little unsettling for 
tr-oUhero not to receive a teach- 
ing format, but they promised 
that they V 70 uld try not to 
direct their baby's use of 
these rval.'cvial.'j. 
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• Con* tt 

positive interaction with their C 
baby did not always imply that they 
would be Issuing directives in 
teaching. 

2, A young black, male speaker 

(John L« Johnson) V7as introduced. 

He is a leader oi a local Black 
Power youth movement that argues 
for pride and celf~detcrcilnatlon 
of black people. He spoke with 
passion and conviction of the new 
role blacks must begin to play in 
shaping their destiny. He left 
the group with the challenge to 
become involved in neighborhood and 
city programs that could help them 
and their children. 



2. Though the group V7as initially 
fearful and suspicious of this 
young man oi\d what he repre- 
sentcd in the coiranunlty, they 
soon became Involved and ab- 
sorbed in v/hat he had to say* 
Ha opened their eyes and their 
minds, probably for the first 
time, to a responsibility they 
have to effect changes in 
their community, 



N o class on April 9, 1968 - Eas ter vacation 



A pril 16, 1963 



1. The Importance of verbal interac- 
tion with child during V70rk period 
was emphasized. Children learn to 
talk initially by mlmiclng, Kothers 
were told to speak slov7ly and clearly, 
to encourage children to repeat key 
words such as big , l ittle , up , put. 



1. This was a difficult lesson 

to communicate to these mothers 
because they are self-conscious 
about their own speech. 



2. Inexpensive chalk boards and chalk 2. No response, 
v?ere distributed. (A mother In the 
Thursday Group had offered this item 
as a suggestion to svipplemcnt the 
program toys and to encourage fur- 
ther involvement of mothers in pro- 
gram planning, v;e adopted the Item.) 



3, Field Trip to local library to secure 
library cards for the group and to 
acquaint mothers with the V7calth of 
books available to them. 



3, The group seemed to enjoy the 
experience. All v^ithdrew 
bocks for their children and 
indicated that they were going 
to store then in the laundry 
basket for safe keeping. 
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A-jril 23, 1968 



1« Concepts to stress In the final 
month of proprmn: 

(a) New toys which represent a 
transfer of loan ing or 
building on previous learning. 

(b) Using words for shapes and 

sit^es: circle , squa re, tri" 

lit tl e. 

(c) KncovVrnging baby"^to 'name or 
label objects. 

(d) Teaching prepositions: Iji 

or in to, under , on top of . n ext 
-in bad: of . and in front^ of . 
Using tile Nested Boxes to teach 
prepositions. 

(e) Numbers: counting boxes as 

baby stacks or inverts them. 

2. Parte of several articles which 
pointed up the national concern 
over early education were read. 

The group was asked to respond to 
the significance of mothers' in- 
volvement in educational programs. 



fi olc . riaylng t Volunteers were 
asked to ploy the role of indigenous 
leaders In their neighborhoods and 
to attcp.pt to recruit r.c*w mothers tor 
A Kothors' Training Program. The two 
staff members would take turns play- 
ing the role of the resistant mother 
who had to be talked into joining 
the program. 



1, Mothers with older .babies (2- 
2h years) feel those skills 
are within the reach of their 
babies. One mother reported 
tnat her 26 month old girl 
can count to 13. Positioning 
cans or boxes Is a "fun v?ay" 
to teach prepositions. 



2. There was a consensus that 
mothers feel wore worth^'ihilo 
wlien tlicy are able to s^aro in 
the education of their children 
and that this group wished they 
had known what to do with their 
older children when vliey v;ere 
babies, Tho latter feeling 
was prompted by the pooi; school 
achievement records of tlioir 
older children. 

3. We had time fa: two mothers 

to "talk our resistant mothers 
into" Joining a group such 
as ours. Both did an oxellcnt 
job, and their arguments brought 
out their positive gains from 
the program. (}t& had two visi- 
tors who were in the midst of ' 
setting up a Parent-Child 
Center in Southern Illinois. 

They were convinced that these 
tsothers would be the best kind 
of sales people to recruit new 
mothers.) 



/ipril 30. 1968 

1. A piciore object lotto game was 1. No response, 

explained end distributed to each 
mother. Each mother took one t 
car'd and will return end exchange 
It on A weekly basis. 
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A pril 30. 19 65 (ConH.) 



2« A questionnaire that vas designed to 
dctennlno superior tiental ability 
in babies v;as read to the group. 
Tholv veactious wero encouraged. 



2. The mothers vere interested in 
the questions and related 
them to skills tiie babies had 
mastered in our program. Par- 
ticularly relevant vrero ques- 
tions relating to interest In 
learning, attention span, and 
transfer of learning. The 
group's roeponso to acquaint- 
ing p child with his outside 
rnvlroament provoked o heated 
discussion. All but one of 
the mothers live in the Negro 
ghetto end live In constant 
fear of their environment. 
("Tho kids aren't safe nwdiere 
except at hcrae," "Tou can't 
go out after dark.") Tho 
leader dvevr on comreents made 
by our Mack Power speaker . 
urging the mothers to take a 
stronger voice in neighborhood 
centers, the school, and the 
park recreational programs, 
ilopofully, this v;ill be an 
issue v;e can act on in next 
year’s program. 



Hav 7. 1968 



1. The group vme told that ve vould 
have visitors next vreek from a 
Chicago ghetto wlio v;anted to view 
tha merits of our progrmn. Tho 
group was asked tf they vould 
help out by dGOtonstratlng teach- 
ing techniques with a particular 
progran toy. 

2. As a follo‘^-up ou last week's 
dlecusslon regarding tho lack of 
police protection end safety In 
tha public parks, the group was 
told of a program for 2-4 year 

olds at bougies Center (neighborhood 
center). I’othsrs were urged to 
volunteer as workers ot tlie Center. 
Those who could not volunteer were 
to Indicate If tiiey vould Ilka their 
children picked up every Tuesday and 
Tluirsday afternoon for an hour of 
supervised play. 



1. All mothers seemed receptive 
to tho idea and chose the toy 
or activity they vould pre- 
pare to present next week. 



2. The group responded favorably 
and the nsoes of 15 children 
bett^een 2-A years were sub- 
cilttod to lira. Joe Jackson, 
who has organised the program. 
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Ma v 7. 1968 ( Con't.) 

3* Aa a follow-up on last v;ook's dis- 
cussion of coirmunlty Involvcaent, 
Family Sorvlco's ne^; Child Care 
Center plans were explained to the 
group* Mothers could consider 
having tholr homo licensed to care 
for working mother's infants or 
using such a Center if they envi- 
sioned c plan of furthering their 
education or \rorldng outside the 
homo* 



May 14. 19 68 



1* Mothers who were able were asked 
to respond to Mrs. Jackson's 
(Douglas Center) plea for vol- 
unteers to help cupavviso the 2-4 
year old program on Tuesday and 
Thursday afternoons* The toddler 
program will start when siurcacr 
vacation begins* 

Rolo Flayinf^* Mothers took turns 
demonstrating teaching tochniquee, 
using the toys thay had signed up 
for last veek» while other mothers 
took turns playing the child* 

(Our Chicago ghetto workers hadn't 
arrived so we proceeded without them* 



3* In terms of the resources of 
this group, such goals are 
lll-edviscd* The children of 
the t\!o working mothers are 
the moot neglected in t?ie pro- 
gram* Neither has transpor- 
tation resources to teko their 
babies to a Child Care Center* 
Tho other mothers arc already 
ovem^helt’.ed with caring for 
too many babies, their own and 
those of tholr working neigh- 
bors and relatives* One could 
conclude that to return to 
school full-time or to work 
would only servo to further 
defeat thoAQ in their role as 
mother and stabiliser of tho 
fatally* 



1* One mother asked for 

Mrs* Jackson's phone number, 
and several o..hor8 wrote it 
dot^n* 



2* All of thu mothers retp ended 
freely, confidently, and with- 
out embarrass^nt* Everyone 
had an opportunity to play 
both "teacher" and "baby*" 
This was an extveaely suceass- 
ful activity and the mothers 
really accomplished something* 
They were able to cooaunicato 
what they had learned, with 
confidence* (Staff wondered 
whether this activity could 
have been introduced earlier, 
arid we recommend that it be 
tried earlier with other 
groups*) 
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May 21, 1968 



1. The Panlly Counoollng niovlo vas 
shovm to the group. The counsel- 
was dona by Dr, Drolkurs, the 
author of the pamphlets ve had read 
and discussed earlier in the program. 
The movie portrayed the problems a 
Kegro mother had \?lth her 11 year 
old sen. It brought out tho boy's 
position in tho family constella- 
tion, that ho saw men as "bad" and 
women as "good," and that ho was 
storting to cnaot the role of tho 
•'bad" mao. 



1, Tho discunslon of tho group 
centored around problems a boy 
can havo when his mother has 
a low estimation of men, Alco, 
mothers "talk too «uueh|*' they 
should be stricter with their 
boys, (Staff felt that this 
particular movie v;as directed 
more towards professionals 
and should not bo use for 
groups such as ours,) 




1, Conclusion of tho program: we 

had a cake decorated with 
"Contratulatlons Mothers," coffee, 
and cokes, Mothers t:ero told they 
would receive framed certificates 
later, signifying their successful 
completition of the program. Slides 
of pictures wo had taken during tho 
year and a viewer were passed 
around , 



2, Mach mother was asked to respond 
to a questionnaire given by a 
"stranger" in an adjoining room. 
This questionnaire was to be "their 
evaluation of the program," The 
icothore left the room individually 
and were back in about 10 minutes, 
so we were able to complete the 
quesMonnalrcs during the class 
time. 



1, Tho mothers seemed slocercly 
pleased to learn that they 
were to receive certificates, 
Uo wished wo had taken tso**e 
pictures as they wore eager 
to receive prints. 0^® will 
deliver prints with certifi- 
cates.) There was a general 
feeling of disappointment that 
tho year had coma to an end. 
All said they hoped the pro- 
gram would bo continued next 
year. They voted to meet in 
the evening rather than during 
the day, as they would have 
less trouble finding a baby- 
slttct, 

2, The laothers were so Interested 
in the results of the ques- 
tionnaire that ue agreed to 
meet the follCfwlng week to 
discuss their answers. 
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Juno 4. 1968 



It Xlio group V708 told that wo wore 
pleaccd with the results of the 
questionnaire, and wo thanked thorn 
for tholr cooperation and holp In 
evaluating tho program. 



It No one felt that there were 
"right" a newer s to give, but 
the toothers were aware that 
we were looking for feedback 
rf principles of teachlngt 



2, Staff expressed hope that v;o vtould 
wcet again In tho fall .and urged tlie 
mothera to continue working with 
tlielr bablest 



- 72 - 



EVALUATION OP PROGHAH 



Tho wothore evaluated the proerain during the last class by tnowaring a 
questionnaire which the staff had prepared beforehand. Each mother went In- 
dividually to another room and v;as lntervlcv;ed by a person who had not been 
Involved In tho program, because the staff did not feel that they could ad- 
minister tho questionnaire vrlthout giving evjay the ’’right" onsv;ore. Ifothers 
an8v;orcd questions and added any additional comments they wanted to make. 
Several questions have more than one appropriate answer, and tho mothers \/ero 



told to choose tho ansvfor that suited them best. A copy of the questionnaire 



follows. 


A tolly of tht reaponses of the h^onty mothers appears In paronthe 


SOS before each answer . 


1. 


Tho most 


difficult toy to teach my baby was 




a. 


Snap Beadc. 




(3) b. 


Graduated Rings. 




(3) c. 


Stringing Beads. 




(7) d. 


Shapes, Colors, and Slscs. 




(7) 0. 


Form Box. 


2. 


Ky baby's favorite toy was 




(1) a. 


Shapes, Colors, end Slecs. 




(A) b. 


Stringing Beads. 




it*) e. 


Form Box. 




(10) d. 


Snap Beads. 




(0 e. 


Other 


3. 


Ttie best 


tov for tcachlnft a child to /ollw# Instructions is * 




<2) a. 


Founding Toy, 




(11) b. 


Stringing Beads. 




(7) c. 


Flay lX)ugh 


A. 


Tlie best 


toy for teaching a child to .thloH or SjsVxa A problem Is 




(1) a. 


Snap Beads. 




(5) b. 


Blocks . 




(W) c. 


Fona Bex. 



O 
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5. The beat toy for teaching a child to have fun and succeaaful la 

(9) a, Play Dough, 

(3) b. Shapes, Coloro, and Sizes, 

(8) c. Loarnlttg Tower, 

6 In encouraging your child to loam, It Is pmst Important to 

(2) a. Make sure the house is clean, 

(16) b. Praise him v;hcn ho does v;hot you v;ant him to do. 

c. Scold hlw v;hon ho tnakes a mistake . 

(2) d, Demonatrato the toy several times, 

e. Lot him know that you know more than he docs. 

7. If your child refuses to do what you ask v>lth a certain toy or ha 
starts to "fool around," you should 

a. Give In, end let him play with tho toy as he likes. 

(2) b. Give him another toy. 

(lA) c. Put tho toys away and try again when he Is more cooperative, 

(2) d. Try to coax hl-n by giving him something to tat. 

(1) Q, Whip him. 

0, In teaching hot# to stack cans or boxes, you atart out with 

(1) a. 5 boxes or cans. 

(18) b. 2 or 3. 

c. Only 1, 

(1) d. As many as you can find, 

0 . Kone of the above ere right. 

9. V.lion you aro playing with your dilld, try to encourage talking by 

a. Giving him a cooklo. 

(3) b. Talking baby talk to him. 

(2) c. Show him pictures. 

(12) d. Talking to him slowly and clearly 

(3) c. Keep quiet so he can talk. 

• 

10. Having your child halp to put his toys away Is Important because ' 

(2) a. You have lefts to clean up. 

(2) b. Ho one wants e dirty house. 

(IS) c. You begin to teach him that order is necessary In life. 

d. You might lose a part of a toy. 

(1) e. It gives him something to do. 

11. Hie easiest shape to teach a child is 



a, Triangle. 
(20) b. Circle. 

c. Odd shape. 

d. .*!quafe. 

e. Hiln Shape. 
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12. In toachins o»y child, It le tnoot important that I 

(1) a. Vlhlp him v;hon ho needs it. 

(15) b. Have a good relationship with him. 

c. See that ho gots to bod on time. 

d. Have him cat v;lth good tnannors. 

(4) o. Let him know whu's boss, 

13. In a democracy, it io important for parents to feel that 

(13) a. Children 'o riglits need to bo respected too. 

b. Spare the rod end cpoil the child. 

c. Kids can do whatever they want. 

(7> d. Parente' rights cone before the child. 

14. Hhat I enjoyed most about being in thlo program 

(1) a. One afternoon out of a weok. 

b. Giving ny baby toys that 1 couldn't effort to buy. 

c. A chance to got togothov with other mothers to talk over 
problems . 

(9) d. Doing something that will help my child. 

(10) c. Learning nev/ ways to teprova my child's behavior. 



15. In giving time to my child each day wit!, the toys 

(4) a. 1 really have to organlro my time, 
b. I don't got my housework done. 

(I) c. The other kids arc Jealous. 

(4) d. 1 find that he's easier to handle. 

(II) 0 . 1 feel better as a mother. 



16. I'm convinced no-w that 



a. Kids shouldn't go to school until they're 5 years of age. 
(4) b. Tno earlier you start teaching a child, the bettor. 

c. Kvirsery school age is soon enough to etajrt learning. 

(16) d. All babies should be In a progr.ia sveh ai this. 



17. ISolhevs can teach their babies only if 



(1) a. They have lota of toys to xtotk with. 

(3) b. They have a table n' chair net to t?ovk on. 

(16) c. They have a good \;orklng relationship \»lth their baby, 

d. Tlioy have a college degree. 



18. I MOW think that 



a. Only professional teac1>ers should teach children. 

(3) b. Grandmothers sliould let the ‘xothers i.sve the isest to say 
in raising their children. 

(17) c. ISothers can tniluence the nsntnl growth of their babies. 
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19« I have found that my child learns the toys faster when I 

(18) a. Praise him cvcvytlna ha does eosnathln^ rlgh".. 

(1) b. Leave him alone, 

c. Let hln know that I don't like it vrhen he makes a mistake, 
(1) d. Give him eontuthing tc cat, 

20. Tlio blggcat value of this program has been 

a. For the University research. 

(5) b. For mo, as a mother. 

(7) c. For my child. 

(7) d. For our whole family. 

(1) 0 . Ruth and Erla. 

Additional comments, if any: 



Questions 1 and 2 called for "any answer," Those three mothers who 
named tha Graduated Rings as the most difficult toy to teach vwre presenting 
it with tha discs out of ordqr at the time of tho questionnaire, a more dif- 
ficult task. Presented tlmsly, putting the discs back on tha spindle ia 
oyqer Is not easily accomplished before 3 years of age. 

Questions 3, 4, 5, 6, end 11 vrere related to the c^other'e understanding 
of the concepta in teaching the toys. Ue should comment that those mothers 
who chose Play Dough in 3 and Blochs in 4 were presenting these Pun Toys 
in a Btructured manner. Several mothers had difficulty letting thoir babies 
freely menip^ilato tha Fun Toys, Tt was not easy for tha mother to function 
differently, depending on the toy, end v^e lied evothera who had to "teach" 
tha Play Dough end Blocks. Those two mothers who chose (a) end (d) In ques- 
tion 8 had the oldest babied In the ptugram and those babies could essily do 
the two tasks with 5 seriated cans at tha beginning of the progruiB. 

Questions 6, 1.1, 17, and 19 related to positive rclnforcetFent. Those 
trothers who chose (e) in 12 had sooe probletes lultially in the 

o 
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activities with thclv babies during the v;ovk ecoolons. Tholr response v;as 
appropriate In teixis of their awareness of the particular problem they had. 

Questions 13, 1^, 15, and 20 dealt v.ith tnothor's needs versus child's 
needs as they related to the program. 7n question 13, (d) v/as poorly vrorded 
and confusing to the loothora. 

The difficulty the grandmothors had In changing attitudes or admitting 
deficiencies in their child rearing methods v;as oho;n\ in the questionnaire. 

In question 7, one grandmother chose (e) and another said none of tho answero 
applied to her as she "never hod this problem." In question 12, the wo who 
solected (a) wore grandmothers* 

Some of the additional comments supplied at the end of the questionnaire 
are given below. 

I wish they'd had this program when the rest of my kids was 
coming up. It tenches them not to bo so aelflsh. 

They should !<ccp the program all tho tlmo for other babies, 
liothers in this should not atop but keep on doing this with 
this child end their others to come. 

Thlc kind of a program should bo taught Lo all mother* 1 
never Inew the best kind of toy at all. 

I got a lot of enJo>'ment out of the program. . . . end 
tny kid did too. 

I have enjoyed it very touch. It hM helped ko and him. 

He has enjoyed It. It toakes him tier e happy. 1 learned 
a lot of thinga 1 could teech him. 

It's been good for the whole family, lie's learned the 
value of thinga he has to take care of. He follows 
dircctlone from others too. It's alroady helping r.y 
newest bab>. 1 don't Just leave hlto to play alone now. 

The progr^ has ctwmged our whole house. It looks like 
1 have core time. It makes you think rote. 

It helped a lot. It helped m to learn a lot about 
ny child that X didn't know.... how to handle her viian shj 
can't have her own way. Usually I'd glva in. Kott, with 
the toys, X don't give in. It's taught her she can't 
always have her own way. 
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It lias made tiy baby learn wore than If X hodn*t cowe. 
the otheva listen In too. 

Sometlaea nelchbor children come over ond 1 teach then, 

1 f,o to other homes to teach wothere \\o\i to play with 
their children, how some of them can string beads and 
things. It seems like v;hen someone comes, wy boy wants 
to sho;^ them how to do things with the toys, 

Thoro should bo more of theso programs. It gives tho now 
babies a better start. 

I learned quite a bit. It should continue. I have 
nine children and It's helped wo know how to help theta. 

It has changed Cynthia. She was real stubborn. Now 
she behaves better. She used to be afraid of the teacher. 
Now she likes her. 

It has changed me. X didn't use to take up much time 
with my children, talking to them, or taking them places. 
Km# 1 take them to tho parks ond to church. We have a 
lot of fon. 

Those kinds of prograsfiS should be evovywhetu. 1 really 
enjoyed It- 



\ 
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SUllMM^Y AND CONCLUSIONS 

Yho 8 UCC 000 of this program suggests that Mothers’ Training Programs 
should bo developed whorover cultural deprivation exists. It is a program 
of self-help, aimed at reaching the entire family, and preventing problems 
before they arloo by fostering dignity, offootivenesa and attitude change 
In the motbar. 

The group approach has obvious merits. It Is an cffectivo v;ay to change 
attitudes and a practical and economical v;ay to provide treatmevrt in densely 
populated ghetto arcoa. One full-time or tiw half-time staff persons can 
work effectively with ti;enty to thirty families. Based on our experience, we 
believe classes should bo small, to facilitoto total grovip involvement dur- 
ing discussion periods. Slnco most of these families are subsidized with 
Public Putids, VO heartily endorse the policy of paying them $3 a week to 
at :cnd mecttngn so that the mother can pay a baby-eitter In her absence. 

For a program involving U;cnty mothers who attend twenty-five classes, the 
total baby-sitting cost would bo $150. A program of toy^ and matorlols for 

'S’ 

twnty babies, at $50 per child, is an additional $1000. If clacsea are held 
in o Ocxnnunlty Center or local school, the total cost of the program v;ould 
not exceed $8,000, depending on staff salary. 

Based on our experience, we believe the Program Toys used ato best 
suited for babies bet^cean 16-2A months. Ideally, these babies end their 
mothers should continue In such a program for s two year period. IXiring 
this tim, the child xcould be exposed to toys and materials designed to stim- 
vletc learning In sensory-motor, concept, and language development. During 
the second year, fewer toys might la used, and a greater emphasis placed on 
activities that stress numbers, classification, aortlng, patterning, aod 
se<p»enclng. 

o 
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Whllo the educational toys used In this progiraia fostered Intellectual 
and language growth, v/e believe the veal liupovt to our babies cannot be 
measured at this time. These benefits include qualities that correlate with 
academic achievement: (1) motivation to learn, (2) increased attention 

span, and (3) good work habits. Ue were impressed to observe these babies 
working at their tables, attending to the program presented by their mothers, 
for as long as an hour. The interest they displayed, the encouragement their 
mothers gave, and the success the children experienced may have long lasting 
positive effects. It this process can continue in the home, later academic 
achloveraont should be greatly facilitated. 

There seemed to be no relationship between the number of years spent in 
school and the effectiveness of a mother as a teacher. A warm, encouraging 
relationship ocemed to be the criteria of success. A certain rigidity devel- 
oped in the teaching of some mothers, and vjo tried to develop greater flex- 
ibility In teaching near the end of the program. We may have over- trained 
the mothers initially to be In charge, to x;ork only at the table, and to keep 
the toys in the basket. Many mothers later found it difficult to operate 
more flexibly when their child was ready to experiment and work Independently. 
In a second year program there should be activities that are new and struc- 
tured, which call for strong mother Involvement with the child and activities 
vjhere the child is able to build on hie past experiences, and work X 7 lth little 
or no help from his mother. In the second year, we also hope to pecure 
greater mother Involvement in program planning and have them drav? on the 
sti'engths and x:ealcnesscs of their child. 

Since only fifteen of the tv?enty mothers in this year's program will 
participate in a second year program and becauso group cohesiveness already 
exists, the fifteen motliors v:lil be Included In the seme class. Staff lead- 
ership will be minimal In every respect. VJo v;ould like to demonstrate that 
this highly motivated group of mothers, utilizing their C'-';. Indigenous lead- 

srshlp, can assume major responsibility In determining the content of classes. 

O 
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APPENDIX 

Toys, Description, Prlco, nn<3 Source 

The budget o£ $50 per child for cxpcndablo tuitorlals vfaa ueod ns follo^Ts: 



1< Table and Chair Sot $ 10,70 

2. Largo plastic laundry baokot ,80 

3. Graduated Rings 2,00 

4. Form Box (Porta Sorting Box) 2,95 

5. Snap Beads 1,10 

6. Stringing Beads 1,75 

7. Shapes, Colors, and Forms 2,50 

8. Nested Boxes (Nesting Blocks) 1,50 

9. Pounding Bench 3.19 

10. Busy Box 4.50 

11. l-iUSic Ball 1,00 

12. Blocks 1.00 

13. Learning Tower. 1.25 

14. Play Dough 1.00 

15. SclsBoro, Crayons, and Chalk Board 1.25 

$36.49 

CoiT.Tr.snto on the toys wa used ; » 



The table r.rL^. ordered were not tho best, but they did 

fold up and this Is Important In houses v;lth ctemped living quarters. Wo 
cautioned mothers fatd older children not to sit on the small chairs, so we 
didn't have any broken chairs. The tables vroro all usablo at the end of the . 
program. We rocoTcmend spending more vuoney and purchasing e. bettor set, espe- 
cially If the program Is to continue over a two year 

Tho Graduated Rlngo used vjaro a PLAYSKi^OL toy, Hr ted Color Stackin g; 
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Disks In tho catalogues. We prefer a sitallar toy» manufactured by FISHER 
PRICE, called Giant Rock- A"S tack . It Is comparable In price end le a self- 
corrective toy. 

The Form Box was a PIAYSKOOL toy end inferior la quality to a Lari^< ^ 
S,hapo Sorting Box from CREATIVE PLAYTHINGS. Wo recommend tho latter for 
youngor babies, although it costs $S. 

Snap Beads are from FISHER PRICE and are called Giant Snq p.- Lock Beads 
in the toy catalogues or in the stores. 

We vecoionend Jumbo Beads by PIAYSKOOL for Stringing Beads . 

Nested Boxes, (called Nesting Blocks) . Shapes . Colors , and, Forms , the 
Tov?er . the Po unding Bench . Busy Bog, and the Ik^slc Ball were all 
ordered from the CONSTRUCTIVE PLAYTHINGS catalogue. 

Uni fix Cubes. v;ere ordered from CONSTRUCTIVE PLAYTHINGS. Th/o boxes of 
these cubes, at $2,A5 a box, is sufficient for a program of tt^enty babies. 

Pictur e Lotto game v;hich is listed in the program is manufactured 
by Platt & Kunk. Four boxes at $2 a box can be rotated in a program of 



t\;enty babies. 



We rocotcraend the following puzzles for the lending library: 



PIAYSKOOL - Birthday Party 
lly Toy.n 
My Baby Pets 
My Stuffed Animals 
Fruits I Like 
Birds 1 See 
1 Set The Tabln 
Peter Rabbit 
Elly Elephant 
Monkey Shines 
Nutty Squirrel 



(3 pieces) 
(4 " ) 

(4 " ) 

(5 " ) 

(4 “ ) 

(3 " ) 

(5 " ) 

(6 " > 

(6 " ) 

(7 " ) 

<8 " > 



JUDY Pre-Kindergarten Scries 
Boy 
Girl 
Dog 

Kitten 

Car 

Airplane 



(6 pieces) 
(6 " ) 

(3 " ) 

<3 " ) 

(4 " ) 

(5 " ) 
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Tha PIAYSKOOL puzzles can bo purchased in most stores; the JUDY puzzles 
were ordered frora the CONSTRUCTIVE PIAYIHINGS cataloguo. The latter are 
recommended because the is neero and the Girl is oriental. The PLAYSKOOL 
puzzles are $1,85 each and the JUDY puzzles arc $1.75 each. 

Addresses to secure 'catalogues arof 

1. CONSTRUCTIVE PIAYTHINGS 
1040 E. 85th Street 
Kansas City, Mo, C4131 

2. CREATIVE PLAYTHINGS 
Princeton, New Jersey 08540 

3. CHILDCRAFT EQUIPI*iENT CO. INC. 

155 East 23rd Street 

Nev; York, N.Y. 10010 

4. BECKLEV-CARDY* 

1900 N. Narragansott Ave, 

Chicago, 111. 60639 



’’'lie purchased our table and chair sets from this company, and many of the 
toys mentioned are also available from Beckley-Cardy. 
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hWTHERS’ TRAINING PROGRAM: 



SECOND YEAR INTERVENTION* 



\ 



*Tliere were fifteen participating mothers in the second 
year program. Their diild subjects were between 24-36 
months at begi ming of second year program. 



August 1969 
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MOTHERS' TRAINING PROGRAM; 

SECOND YEAR INTERVENTION 

Introduction 

The structure of the second year's Mothers' Training Program v;as like the 
first year in that the mothers met V7eekly os a group for tuo hour sessions. 

The fifteen mothers who had voted to participate in a second year program vjere 
consolidated into one class and met on Tuesday evening for a total of 30 
meetings (beginning October 8, 1968 and ending May 27, 1969). The mean 
attendance for the eigiit month period v;as 007, i7ith six mothers absent from less 
than 3 meetings. 

Class time V7as divided as during the first year to include mother-centered 
and child-centered activities. Uith the exception of the last t;70 months 
(when an additional staff member joined the group), only one staff person 
participat'id in the second year program. In an effort to demonstrate the 
abilities of the indigenous leadership present V7ithin the group, all program 

activities were shared. This included note-taking during meetings, rotating 

\ 

class leadership within the group, program planning, and making home visits. 
Strong commitment to program goals, positive self-identity and verbal inter- 
action, and interest and involvement in community action programs V7cre the 
expressed characteristics on the part of the mothers in the second year's 
program. 

In presenting the ingredients of the child-centered and mother-centered 
par':a n£ this year's piograpi v;hich follov;s, I \7lll emphasize those characteris- 
tics of the second year program which most clearly delineate it in content 
from the first year program. 
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II « Chtld-Ccntcred 

A« Extension of first year's materials mid activities 

li Art materials . All of the children enjoyed regular cutting and 

coloring activities* Many of the 3 year olds were successful in con- 
tinuous cutting action V7ith their scissors^ following outlines of 
circle or square, A supply of newsprint was available in all of the 
homes and through regular practice in making circles, horizontal and 
vertical lines, and '"rosses, many of the older children vjore able to 
draw a "stick figure of a man." correctly placing hair, eyes, ears, 
mouth, and fingers, 

2. Scrapbook . As opposed to the first year program emphasis of using the 
scrapbook to elicit "labeling" responses from the Infant in pictures 
v?hich the mother had cut and pasted (using magazines), during the 
Second year the child cut or colored and posted his oxm projects into 
hie scrapbook. (These included snowmen, geometric shapes, and 
collages made from scraps of material and construction paper.) 

3. Geometric shapes . The circle, square, and triangle. Introduced during 
the first year in the Form Box and Shapes . Colors . and Sizes toys vjere 
presented during the second year, using masonite forms, plyvjood 
templates, and several of the lending toys (discussed later). Most of 
the children v;ere able to recognize and name these three shapes, as ' 
v;ell as distinguish big, little, and middle-sized shapes. The oval 
shape was Introduced at Easter time v?hen each of the children re- 
ceived a plastic Easter egg v;lth 5> different colored Jolly beans In It 

4. Picture Lotto . Extending the infants' success In matching simple 
picture lotto objects famlllor to them during the first year program, 
additional practice was offered during the second year. Picture lotto 
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cards of animals^ fruits i flov/ars, etc. introduced classification and 
sorting activities presented later, 

5 . Puzzles . A lending library of wooden in-laid puzzles vjas expanded 
during the second year to include 3-20 piece puzzles. All of the 
children loved v;orking the puzzles and the oldest subjects vrere able to 
cctnplete 20 piece puzzles with persistence and practice, 

6. Stringing beads . All of the children enjoyed and were successful in 
stringing cruoll V* sized wooden beads after success stringing larger 1'* 
sized beads during the first year program. 

Body parts . Reinforcement of identity of body parts and prepositions 
vjere extended by having the child position a A" rubber circle in a game 
relating to child's body parts and objects in the home l.e. "Put your 
circle b etween your hands; under the table; on J^p of your head." 

B, New concepts and materials 

1 , Headstart Books, Each mother-child dyad received a set of three books 
entitled Looking mid Listening . Thinking and Imagining , and Knowing and 
Naming . Regular assignments v;ere given from these books and mothers 
were encouraged to try to copy the "model" of presentation offered by 
the teacher in class. Mothers reported that older siblings regularly 
used these books in reading to younger children In the family. 

2 . Marianne Pr os ti g MaCcrial s. All of the VM forms vrere regularly pre- ' 
sented to the children by their mothers. The concept of left to right 
progression and visual motor coordination vrere stressed. Many of the 
older children became adept at follovrlng a multi-curved line vrith a 
crayon. All of the children enjoyed playing the game of "take the boy 
to the tree ." 

3* Sorti ng. Using margarine containers, all of the children were Intro- 
duced to sorting, first, concrete objects, and later, 1" circular 
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4. 



5. 



6 . 



cardboard discs vjith pictures of objects on them (no color cues)< All 
of the younger children could sort 5 objects each into 2 different 
boxes, vjhile several of tho older children became proficient in sorting 
us many as 6 different categories at the same time. (The alphabet 
letters A-F were introduced in this manner.) 

Patterning . Using rubber counting units (animals, transportation uni tr 
and family figures) as well as felt pieces of familiar figures, all of 
the children had considerable practice in manipulating and arranging 
these materials in patterns. Words such as ’’first," "next," and "last" 
vzere stressed and they became aware of direction and linos on paper as 
they duplicated patterns made by their mothers. 

Sequencing sizes . All of the children had practice sequencing 5 
different lengths of colored sticks. Some of the younger children 
\jere only successful in matching the different sizes to their drav;n 
outlines but all were exposed to vocabulary of "big, biggest, little, 
littlest, tall, short, v;hat goes first? next?" and mothers v;ere 
encouraged to reinforce concept of size in abstract through different 
assignments offered in the Headstart Books. 

Cl assification activities . Rubber and plastic animals, vehicles, 
family figures, and fruit were concrete manipulative materials that the 



child could play \?ith as his mother encouraged him to find these objeett 
in the classification content pages of his 29<i Words Book . (Several of 
the children treasured this 29c hook so highly that they slept with it.) 
Watch-and“Check Sets (Scott, Foresman & Co.) v/ere also rotated among the 
children to provide further concrete experiences of identity in classi- 
fication of supra- and sub-classes. 
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Mlocollf.ooftuo Ac tlvlt^oo .' Color ncd nv.r.bor cpncopto (l-l ccuntir.g) 
v;ere Introduced and reinforced v;ith all of the materials • The five 
oldcct children in the program knew the 7 basic colors at the end of 
the year as uell as 1-1 counting of concrete objects to 5; they were 
likev/isc able to reverse number as objects were removed. Success v;ith 
number concepts v/as fostered in the use of the assignment books, 
counting fingers and toes, and in a game the mothers regularly played 
vjtth the children, called "Hhat's Missing?" Each mother had a metal 
or plastic box vjith 5 familiar objects in it. Starting v?lth 3 objects 
initially and putting them on the table in a straight line, she v;ould 
tell her child to first close his eyes. She vrould then remove one 
object and hide it, and then ask the child to open his eyes and tell 
her what was missing. There v/cre several variations of this game, all 
of vjhlch reinforced number concepts. 

C. Lending library of toys and materials 
Seasonal pictures 
A Trip to Farm pictures 

\ 

Action Pictures 

Rubber Negro puppets and finger puppets 
Beaded Numorals 

Screwing and Unscrcv;lng (Klddiecraft) ’ 

Plastic Pegboard and Pegs (Hilton Bradley) 

Discovering Opposites 
Add-A-Rac!; 

Number learner 
Teaching Aids 
Constructo Straws 
Puzzle Blocks 



1 . 

2 . 

3. 

4 . 

5. 

6 . 

7. 

8 . 
9. 

10 . 

11 . 

12 . 

13. 
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14. 


Coordination Block Set 


15. 


Form Board (Playskool) 


16. 


Kiddiecraft Posting Box 


17. 


Hardware store items (eye and "u" bolts and nuts) 


18. 


Mattel! See n' Say toys 


19. 


Peg and Shape Sort hoard 



D. Lending Library of Boo!< 

In addition to the three Headstart Boolcs and the VTords book vjhich were 
given to each child, there v;as a lending library of books. Besides those 
listed belou, during the last tv?o iionths of this year's program, a nev? 
staff member visited each home on a \?eekly basis and exchanged library 
books that the Public Library made available to our program. She also took 
the children and their mothers In groups on tv?o field trips, to the Natural 
History Museum and the University Faitn. These trips and the experiences 
gained from them \7ore reinforced in the books the children had available 
to them. 



1. 


Bear Book 

\ 


2. 


Tiger Book 


3. 


Ann Likes Red 


4. 


The Rabbit 


5. 


The Sandwich ' ' 


6. 


The Tent 


7. 


Big Beds and Little Beds 


0. 


1 Can Count 


9. 


All By Himself/Hersclf 


10. 


Fireman Book 


11. 


Policeman Book 


12. 


Farm Animals 

89 
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13. Kurscry Rhymes 

14. Counting Rhymes 

15. Three Little Pigs 

16. My House 

17. The Best of All 

18. Car and Truck Book 

19. When I Am Big 

20. This Is My House 

21. ABC Book 

111. Mother -Centered 

The major difference between first and second year meeting content is in 
the greater quantity of time spent this year discussing topics related to 
community action programs, and for some, expressed involvement. Interaction 
during meetings v;as consistently lively and meaningful to the group as those 
mothers v^ho ventured out into the comniuntty began co share their views. (This 
v;as not possible during the first year program as this kind of group direction 
had not begun to be realized.) 

Experiences which appear to have been most meaningful to the group and 
vHiich v;ere shared in the program content and cotro^unitv involvement areas are 
reported bolov?, 

A. Program content 

1. Rotational lead ersh ip. Flvo mothers presented "talks" and moderated 
this discussion that followed in order to gain experience in group 
leadership. 

2. Sjia rlng rcspo.isibilit lcs of leadership . One mother served os note- 
taker at meetings for the year; four mothers were trained os home 
visitors and ably performed in pnrapvofesslonal capacity. 
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3. Planning neetings. The group y-lanncd and presented a demonstration of 
things they had learned In this program for eight visiting teachers 
from Peabody Teacher's College; four mothers presented a taped panel 
discussion on family planning; one mother arranged for speaker to come 
and give talk on Black History; mothers planned and participated In 
video taping of problem- solving relating to comnunlty and family 
pressures. 

4. Croup response . This year the mothers volunteered suggestions during 
program toy demonstrations. Also* there t;as spontaneous feedback In 
teaching principles and concepts presented by the teacher (this was • 
not evident during the first year program). It would seem that 
Improved self-concept and self-confidence In capabilities were really 
felt during the second year, 

5. po sponso to guest speaker s. Besides Individual mothers presenting 
"talks,” we had several guest speakers. In all cases, what they had 
to offer was vrolccxncd by the group, particularly In areas of coawjnlry 
action programs. As opposed to the first year program, this year 
mothers seemed to be receptive and "ready" to got Involved In problems 
outside of their ot/n households. 

Co:?iaunlty Involvement 

There were a number of areas In which several mothers In the group 

% 

demonstrated considerable personal growth and self-help. Perhaps the most 
outstanding example of self-sacrifice end purposeful dlrectli.-n is the 
mother of seven chtldvcn (under 9 years of age) who enrolled In O.I.C., 
attending school for three hours a night, four nights a week for a period 
of three months In order to be able to pass the G.E.D high school 
equivalency test so that she could get "off Uelfsre" and get a Job as a 
paraprofesslooal teacher. She is one of the three mothers who have been 
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hived by the University to vjovk ns parapro^cnsional teacher,'* in the nursery 
school this sutnnevi 

Head Start progrotn involvement v;ac a particular area of interest to 
our group. One of the mothers \7as initially hired as an assistant toucher 
at the beginning of the year; she has since been promoted to Head Teacher. 
T\>o mothers presented a talk about our program to Head Start Parents* 
group. Another mother attended Head Start in-service training fleeting in 
Chicago for three days. Also, four other mothers aasucncd responsibility 
for summer recruitment of Head Start children. 

There uer© other examples of involvement Ir coinaunity affairs. One 
mother presented a short talk at a PTA Council meeting, suggtating that all 
mothers should have an opportunity to knot; how to "help their children** 
by participating In a grotip such as ours, iue mother voluntcevcd her time 
to serve as catalyst in new mothers' group foitaing through a Ircal public 
school. Five mothers took advantage of trip to Chicago to hear Rev, Jesse 
Jackson er * learn more about ael^-holp programs in large metropolitan area. 

Finally, total group involveiaent vas demonstrated when a taoeting was 
called through the local EOC office to discuss the possibilities of 
establishing a Parent-Child Center in the ccmosunity. Twelve of our 
mothers were able to attend this meeting. They vjcre the only persons 
indigenous to the neighborhood t;ho attended the meeting. A letter of ' 
intent and interest was directed to Vfashlngton, D.C. office with these 
mothers' signatures on it, and specifying that they would be wlllitxg atx} 
Interested to help in organising and working in such a Center. 
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